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Abstract

Based on teaching experience abroad and domestic, the authors aim to discuss
the division of students who learn classical Chinese, as well as their unique
characteristics and the relevant teaching methods accordingly. Students learning
classical Chinese can be divided into two categories or four types (two types
in each category) according to their native language and major: (1) non-major
students whose native language is Chinese; (2) major students whose native
language is non-Chinese; (3) non-major students whose native language is Chinese;
(4) major students whose language is non-Chinese. Depending on their unique
characteristics, students of different types should have different class-languages,
follow different study processes, and use different teaching materials and different
teaching methods. This paper, through a case study ( ™ [ - =" & 7 SR 3AL ) |

illustrates these principles.
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0 INTRODUCTION

To scholars studying Chinese language teaching, how to teach classical
Chinese remains as an unsolved problem that has received increasing attention.
A few insightful papers have addressed this problem (Thompson 1966; Shadick
1969; Wang 1970; Kent 1976; Chen 1982; Chou 1997; Ashmore 2003; Fuller2003;
Liu 2003b; Zhang and Song 2005; Wang 2014, and Yang 2014). Following these
previous studies, this paper intends to further discuss the different types of learners
of classical Chinese as well as the related teaching strategies, in order to find a
solution on certain aspects of the problem. This paper will focus on the following
issues: (1) a classification of the students who are learning classical Chinese and
thus the target of the teaching in question; (2) the relationship between modern
Chinese and classical Chinese, its significance in designing teaching methods; (3)
the differences between different types of learners of classical Chinese and the
related teaching strategies; and (4) a case study of (™ it - =" & - §43AE ) (“Zichan
does not destroy the local schools”) as an example, illustrating the teaching
strategies. The last part of the paper will discuss the related problems, such as

different pronunciations of the same characters, tone sandhi, the neutral tone, etc.

1 THE CLASSIFICATION OF THE STUDENTS

Students learning classical Chinese can be divided into two types, each of
which are further divided into two subtypes, according to their different native
languages and majors: (1) non-major students whose first language is Chinese; (2)
major students whose first language is Chinese; (3) non-major students whose first
language is not Chinese; (4) major students whose first language is not Chinese. In
order to meet the needs of the students of different types or subtypes, the classroom
language, the learning process, the teaching methods and the arrangement of texts
should all be considered separately.

As Liu (2003b) pointed out, to Chinese people, classical Chinese is the



predecessor of their mother tongue, yet it is not only the source of Putonghua
but also the origin of other dialects of Chinese. For Chinese people, Classical
Chinese falls into the realm of first language education rather than second language
education. However, since classical Chinese originated about two thousand years
ago and the Chinese language has undergone many major changes thereafter, even
a native speaker of Chinese today must still go through specific training, or at least
some self-study, before he/she can understand classical Chinese. This makes the
process of learning classical Chinese different from the natural acquisition of any
first language. Therefore, even when the learners are native speakers of Chinese,
the teaching of classical Chinese, for the most part, shares some properties of
teaching a second language. Moreover, the aim of teaching classical Chinese
usually will not go beyond the vocabulary, the grammar, and reading ability in
classical Chinese. It is neither feasible nor necessary to set the goal for students
to speak and to write in classical Chinese. Thus, the learning process activates
only the “decoding” function of the language faculty, not its “coding” function.
For the non-major students who are native speakers of Chinese (type 1 students),
only reading ability and comprehension of the texts are required. Due to all the
differences between modern Chinese and classical Chinese, many of them will
not affect input or decoding, but only output or coding. For example, in classical
Chinese, between numeral words and the nouns, there is no liangcei (154 “classifier*),
which is obligatory in modern Chinese. In writing classical Chinese, a native
speaker of modern Chinese may add such classifiers and therefore make mistakes.
However, in the reading process such a difference will not change the meaning of
the numeral-classifier-noun structure. In the Pre-Qin Chinese, there was no “verb-
resultative” structure such as s7 po ( £5 % “tear-broken®) or nong hiitu ( 5‘[ i
“make-confused). Therefore, in writing, one has to consider carefully how to
express the same meaning without such structure. However, to a reader of classical
Chinese, whether or not there is such a structure presents no obstacle at all.

Unfortunately, there are some differences that will change people’s understanding
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of the content to different degrees. For example, yu ( 77 ) is a preposition in
classical Chinese that has multiple meanings. With the help of some linguistic
rules, one is able to recognize the specific meaning in a certain sentence. It can be

put in front of or after the verb, as illustrated in (1a) and (1b).
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But, when it introduces a target or it is in the comparative or passive structure, it

can be put only after the verb, as shown in (2a), (2b), and (2c).

(2) a. YQF i Ve Ay ZlE ?,ﬁj F:if o ( <<T””F[ TYF"[3%>> ) ---- introducing

a target
AT o S PR (R YR EF ) ) - comparative
c. [MAHE R s JEAEEEER o ( <<[E!5"§:‘ﬁ FTu—F‘[>> ) ---- passive

When it is in “ 747 phrases, then it only appears before the verb, as shown in (3).

(3) BB B VTR MY o ( (- NI R )

Therefore, when teaching non-major native speakers of Chinese, the focus should
be on grammar points that might influence their understanding, putting those that
influence their production aside. The teaching could be carried out in the form
of comparing relevant points in the ancient and modern languages, rather than
explaining the entire language systems.

To those who will rely on the knowledge of classical Chinese in their
professions (type 2 students, native speakers major in Chinese), such as ancient
text documentation, classical literature, ancient history, or archaeology, the need
for classical Chinese education varies. Systematic knowledge of classical Chinese

or even history of the Chinese language is indispensable. The classical Chinese,



represented by the Pre-Qin Chinese, is distinctive from modern Chinese as a
system and on numerous details of the language. As a system, classical Chinese
does not have complements that are already grammaticalized structures, such as
kan shangqu ( %) -3 ) and shiio gildi ( 72 & ). It also lacks the compulsory
classifiers such as zhang ( 3= ) or tido ( % ); as well as the compulsory direction
functional words such as in witli (%' BL “in the room”) or chudngshang ("} F “on
bed”). Classical Chinese does not have the bd (1°!) structure, or the aspect markers
such as le ( 1), zhe ( % ) and guo ( IFE'} ), or verb reduplication such as zouzou
( #-7- “walk-walk*). On the other hand, classical Chinese has some properties
that cannot be found in its modern counterpart. In classical Chinese, prepositional
phrases are usually put after the verb'. Classical Chinese also conditionally allows
certain objects to be put before the verb’. As for the detailed differences between
classical Chinese and modern Chinese, then it is not difficult to find that many
functional words and specific structures do not share exactly the same usage in
the two languages. Therefore, we should incorporate the results from previous
research done on the differences between the two languages into classical Chinese
teaching of the major students whose native language is Chinese. It will prove to
be beneficial and necessary.

To type 1 and type 2 students, the classroom language used when teaching
classical Chinese should undoubtedly be Chinese. Disputes arise when we come
to type 3 and type 4 students, namely the students whose native language is not
Chinese. Traditionally, in North America, classical Chinese is taught in English,
which has been criticized by some scholars (Chou 1997: 57-64). Such criticism
is accurate to a certain extent; however, we propose that to the non-major, non-
native speakers of Chinese (type 3), classical Chinese should be taught mainly
in Chinese, with some English. Thus, classical Chinese is treated as a language

course. However, to non-native speakers of Chinese who choose Chinese as their

1 For example, “ #[I[BE | BREY , [ T EFT N versus « FBHYE B [iFt NP RLY
2 Suchas in* A fffE | “and Tﬁ HI .
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major (type 4), we suggest that the class should be categorized as a content course,
and thus the class should be taught mainly in English, with some Chinese, or at
least a combination of the two. Students of this type should already have reached
a high proficiency level in Chinese. They are or will be playing an important role
in introducing and promoting Chinese culture in the West. Just as most Chinese
translations of Shakespeare’s dramas were done by native speakers of Chinese, the
task of translating Chinese texts into English should largely fall on the shoulder of

western scholars whose native language is English.

2 THE RELATION BETWEEN MODERN CHINESE
AND CLASSICAL CHINESE AND ITS SIGNIFICANCE
TO THE DESIGN OF TEACHING METHODS

The relationship between modern Chinese and classical Chinese is not as
simple as that of a descendent and a predecessor. Instead, it is full of mismatches.
The distinction between the written language and the vernacular form exists not
only now but has been present throughout the history. As early as in the Pre-Qin
era, there was the contrast between ydydn ( %F;[ ) and non-ydydn ( ?]5715% ). In
Zhou Déqing’s ( fﬁj By 1277-1365) Zhongyudn yinyun ( Hl’FljFﬁ #EH) ), Zhdu
differentiated yuefit yii ( %%l*’r[{]‘;:—_ﬁ ) ~ jingshi yii (3% EUEEH ) from s yui ( lé\?ﬁ ) and
shi yii ﬂj?ﬁ ).

However, what needs to be pointed out is that the written form of modern
Chinese did not come directly from the written form of classical Chinese, and the
vernacular form of modern Chinese did not develop directly from the vernacular

classical Chinese either. (4) illustrates the complicated relation of the two

languages.
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“4)
Written language (shiimian yii ?;El?ﬁ ): Yayan (% %F;, )
of Pre-Qin period — Tongyii ( iﬂﬁ“ﬂ?ﬁ ) of Han — Giiwén
( ’?[%L?[?P ) of Tang & Song Dynasties — Tdngchéng giiwén
( ﬁﬁj‘fﬁ‘??] ¥ ) (Classical Chinese written form)

Classical
Chinese Vernacular language (kouyu [ ?‘F[ ): Novels of Wei and
Jin Dynasties (ﬁ!«f‘,‘ ’J'#t ) — Anecdotes of Zen Buddhists
in Tang and the Five Dynasties/the narrative literature from
Dunhuang Caves ( ‘?[ff 'xﬁﬂﬁ%\'?ﬁ%ﬁi/ RS ) — Tongyii
(F7 fﬂ;—jﬁ ) of Yuan and Song Dynasties — Guanhua ( [
‘Z%”El['ﬁ:’ﬁ) of Ming and Qing Dynasties — Gudyui/Putonghuad

( [ESZ'?F[ / jF"} IE:[F—F[ ) (Modern Chinese written form)

The written form of classical Chinese ends at Tongchéng guwén in the Qing
dynasty, while its vernacular/oral form becomes the origin of modern Chinese’s
written form. With this clear route of development in our mind, the question of
what to teach can be answered with confidence.

It is necessary and crucial to divide the learners of classical Chinese into
major and non-major categories and design different teaching approaches according
to the special needs of each category. Besides using difference in the classroom
language, the students of the two categories should follow different learning
processes with different teaching methods, and use different learning materials.
To the non-major students, their learning of classical Chinese should follow the
process of “discovery”, from genre to genre. Students can contrastively learn the
common characteristics of each genre as well as comparing the differences between
genres. (5) shows the sample categories of texts, ranging from historical proses to

short essays, from memorial to the throng to poetry.
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The materials for major students should be arranged chronologically since their
learning process should trace back to the origins of various linguistic forms and
follow the evolution of the language. (6) illustrates sample texts that are arranged
from novels written in the Qing Dynasty back in time to the Book of Odes, which
is the earliest Chinese poetry anthology. In this backward arrangement, students
encounter the language that is closer to the modern Chinese first and then in the

earlier texts they can explore the steps of linguistic changes.

(6)

(PR ) apE (Z4p) apE
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3 THE DIFFERENCES AMONG THE LEARNERS OF
CLASSICAL CHINESE AND THE TEACHING STRATEGIES

3.1 The question of “how to teach” becomes easier to answer once we have
answered the question of “what to teach.” There are now two major approaches in
the teaching of classical Chinese, one called the paraphrastic approach (chuanjiding
fa ﬁll & 1% ), the other the linguistic approach (yiiydn jiégou fenxt fd u:i‘ﬁ F;[ Adi 4’%
77 #73% ). Using the paraphrastic approach, the teacher explains the meaning
of phrases and sentences of the classical Chinese texts by paraphrasing them
in English or modern Chinese. Then phrase by phrase, sentence by sentence,
students comprehend the meaning of the entire piece. The teacher does not analyze
the grammar points in the texts while students themselves may do so after they
comprehend the meaning of each phrase or sentence. In contrast, the linguistic
approach emphasizes the importance of grammatical forms and functions.
Following the linguistic approach, the teacher analyzes and teaches students to
analyze the grammar in the texts. Often time, if there are no important grammar
points in a sentence, then the teacher may skip this line, leaving it to the students,
who might try to comprehend it after class. If all the learners of classical Chinese
are treated the same, then it is hard to evaluate the strengths and weaknesses of

the two approaches. And to decide which one is better is hard. The paraphrastic
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approach focuses on the comprehension of the texts in context, helping the
students to analyze the organization of the texts. In addition, it assists the students
to discover the different characteristics of various texts. More importantly, with
this approach, students can work through more texts in a shorter time. Confronted
with numerous pages of precious literature heritage, the more one can learn, the
more benefit one will enjoy. Compared to the paraphrastic approach, the linguistic
approach is more time-consuming in that, besides the comprehension of the
sentences, it also requires a student to analyze the grammar structures as well as
the similarities and differences of the key words in the sentences. The advantage
of this approach is that a student understands the relationship between words
and phrases so that the exact meaning is reached on every level. Knowledge of
language structure and the usage of the functional words will enable the learners to
grasp the mechanism of the language, which will help them to understand similar
but unlearned structures.

The choice between the two approaches will not become a dilemma if we
divide the learners of classical Chinese into the four types as discussed in part 1 of
this paper, because it is easy to identify which of the two approaches or their dif-
ferent combinations will address the special needs and characteristics of each type

of learner.

3.2 The paraphrastic approach would be a suitable teaching method for the
teaching to non-major students whose native language is Chinese. These students
tend to rely heavily on their first language-Chinese-as a media to understand the
classical Chinese texts. Teachers could fully utilize this advantage so that readers
could grasp the meaning of the content faster. Moreover, from the previous analysis
in this paper, we recognized that, as non-major students, their learning materials
would consist of typical works from each genre. To them, distinguishing the
special features of the genre and the organization of the texts is more important

than learning only the grammar. Also, as non-major students, they will not have



enough class-hours to be able to stop at every word. Therefore, the precious class
time should be spent wisely on the words that have different meanings in the
classical Chinese and in modern Chinese. The non-major students whose native
language is not Chinese also face the same problem of limited time. Though the
same teaching material and organization might be appropriate for both the native
speakers and non-native speakers who are learning classical Chinese, we cannot
deny that fact that these two types of students have drastically different proficiency
in modern Chinese. If the same teaching approach is applied to both, then the
latter will either be intimidated by the inaccessibility of the texts or will not feel a
sense of satisfaction even after spending large amounts of time on them. However,
if we incorporate a linguistic approach in teaching these students, especially in
the beginning, then the result will be different. As second language learners,
these students, while reading foreign texts, will benefit from some linguistic
generalizations. Incorporating a linguistic approach into the teaching will help
students to understand a general framework of the grammar, which enhances the
students’ ability to accept a paraphrase, and accelerates the speed of paraphrasing
in the long run. Therefore, although in the beginning, it would appear that the
class will have to spend more time analyzing the sentence structure, actually the
loss of time can be easily made up later. When the students’ comprehension ability
has been improved and their sense of the language is more mature, the linguistic

approach can gradually be reduced or even eliminated from the teaching.

3.3 To students majoring in Chinese, classical Chinese grammar is essential. They
have more time, both in and outside of classroom, to study classical Chinese, and
they need an approach that is different from that of the non-major students. First,
in order to incorporate the results from previous research done on the differences
between the two languages into the teaching of classical Chinese to these students,
we cannot rely only on the paraphrastic approach. Second, since their learning

materials are arranged according to the development of the language, analysis of
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the language should be done on each stage of development so that evolutionary
trends can be understood. However, it is not the case that each sentence or each
word in each text reflects the change of the language. Therefore, the paraphrastic
approach is still needed occasionally in the teaching. Besides teaching the texts,
some class-hours should be arranged to discuss topics concerning the change
of important structures. As for non-native speakers with a Chinese major, the
linguistic approach is still needed. Even though they have acquired high proficiency
in modern Chinese, classical Chinese is still a “new” foreign language to them
despite of its undeniable relation to modern Chinese. Expecting these students to be
the media through which Chinese culture is introduced to the west, we must apply
the same standards to them the same as to the native speaker learners. The criterion
for a good translation is that it must be “trustworthy”, “exact”, and “elegant” (Yan
1986: 1321). A good translation comes from weighing each word and sentence.
The semantic meaning, grammatical function, and part of speech of each word and
phrase; the structure of each phrase, clause and sentence, should be the same in the
target language as in the source language, if possible; otherwise, the meaning, style
or flavor of the original text will be lost. It is hard to imagine that one can complete
such a Herculean task without professional training on the specific job. Therefore,
the linguistic approach should be carried out solidly.

In employing the linguistic approach, one must ponder the following
questions: Which analysis mode or which terminology should be used in
classroom? How much analysis is most desirable? How much linguistic
terminology should be employed? Answers to these questions are not definite.
Generally speaking, to the non-major students, theoretical grammar is unnecessary
to learning. To these students, technical terminologies should be replaced by
common words, and complicated grammar should be replaced by simplified
rules, thus allowing students to learn and apply the knowledge more conveniently
and easily. For example, when a teacher is introducing the putative usage of

intransitive verbs and adjectives, if she/he tells the students only that the function



is called “putative usage”, then most of the students will certainly feel confused
or frustrated because they lack the necessary training in linguistics to understand
such vocabulary. On the other hand, if the teacher tells them that the function of
the verbs/adjectives gives a verb/adjective X a meaning—*“to regard ... as X",
then most of the students will already know how to understand such a function
based on previous knowledge. At this time, it is not necessary to introduce the term
“putative” to them, especially when the students are non-majors, to whom the term
might serve only as an extra burden. Moreover, when a teacher is explaining the
usage and function of “causative”, especially to students whose native language
has a special marker or conjugation for “causative”, then the teacher should first
start the explanation from similar cases of “causative” in the students’ native
language. This approach will help them comprehend what “causative” means and
how a language can realize this function. For example, when explaining bdi zht
(F') to the American students whose native language is English, the teacher could
first give students a prompt statement that adjectives cannot directly take objects
in English. For example, it is ungrammatical to say “to white the wall”. Usually,
students will naturally reply that it is grammatical to say “to whiten the wall”.
Then, the teacher could lead the students to understand the function of “-en” as a
morphological device to fulfill the “causative” function. Although causative usage
in classical Chinese is not exactly the same as “-en” in English, to those who are
just starting to learn classical Chinese, an explanation from the perspective of
their native language could help them to understand this abstract concept. Thus,
the students will remember the rule better and be able to recognize the causative
structure. Moreover, this teaching method helps the students to conquer their fear
of learning classical Chinese at the beginning stage, enhancing their interest in
learning. Gradually, students will find out that “causative” has a bigger domain
of application than the words whose English counterparts can take “-en” suffix,
while “to make ... to...” is a more generic interpretation of “causative” and,

therefore, can be used in most contexts. If, in some cases, terminologies are indeed
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necessary, teachers could add more examples illustrating the same grammatical
points, especially short and interesting sentences/phrases. Whenever the students
are facing the same structure/usage in the texts, the teacher could remind the
students of the short sentences/phrases. After a few of times, students will link
this abstract terminology and/or grammatical point to this concrete expression in
their mind, and further store the terminology/grammar form of this sentence. It has
been proven that human minds remember information that makes sense far better
and longer than that which does not. In fact, memory may be seen as an inevitable,
albeit imperfect, by-product of normal comprehension (Craik and Lockhart, 1972).
With this method, we have seen that whenever the students see yan ( %5 ), they will
recall sentences such as f, ;F'I S R ?[ ="~ F=£5 (In the past, my husband
died of it, now my son again died of it). Thereafter, they will immediately have the
English explanation of this sentence. At this moment, they will know the word “£5”
is a fusion form that is a combination of two elements or morphemes, a preposition
“ % > and a pronoun “ [ > here. Of course, learning some theoretical grammar
is more beneficial than burdensome, because students need to have the ability to

do more than just understand some essays, and remember some structures and

examples.

4 A CASE STUDY

This section of the paper will compare how the paraphrastic approach
and the linguistic approach are applied to the same text (here (& > FHAL ) ).
Although we have divided the learners of classical Chinese into four types and
argued in the previous sections how to apply the two approaches to the four types
of students, we will here show only the real paraphrastic approach and the real
linguistic approach. In practice, instructors have the freedom to combine and
adjust the approaches according to a natural classroom situation, as long as they
consistently adhere to the principle that the advantages of different methods are

advantages only when they are applied to the right target.



Case Study: Zichdn bii hui xiang xido =" &% 7 F23fL )
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4.1 Paraphrastic Approach

The paraphrastic approach consists mainly of translating/explaining the
text into a language that the students can understand easily. Such translation and
explanation are meant to express the meaning completely, clearly, and coherently.
They are not necessarily meant to match the original text precisely—word by
word, phrase by phrase—in terms of part of speech or word order. The following is

the English translation of the text by paraphrastic approach.

Zheéng people have a social at local schools, and thus discuss the
administration of the policy. Ranming talks to Zichan, “how about destroy
the local schools?” Zichan says, “why? Those people every day after work
have a social there, and discuss the good points and bad points of the
administration. If they like something, then we shall carry it out. If they
dislike something, then we shall change it. These are our teachers. Why
destroy them? I heard people reduce others’ resentment with loyalty and
goodness, but I have not heard them prevent resentment by performing
augustness. Of course, we can stop them immediately! But it is like guarding
against big rivers. What a big burst brings will certainly hurt a lot of people.
We will not be able to save it. It is better to have a small opening and let it

flow; it is better that we hear the complaint and take a lesson from it.
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4.2 Linguistic Approach

The form of translation done in the linguistic approach has different
requirements. In translation, the structures used need to be the same as the
structure in the source text, or at least comparable to it. Similarly, the choice of
words needs to carefully consider the semantic meaning as well as the part of
speech, transitivity, etc. Unfortunately, due to the difference between the target
and the source language, it is very difficult and often impossible to reach the
perfect match. Therefore, it is not surprising that sometimes such translation has
to sacrifice the coherence and natural flow of the language to convey the structural
correspondence. The following is an English translation of the text by linguistic

approach. Please pay attention to its differences from the translation in section 4.1.

Zhéng people make friends at local schools, thereby to discuss the

administrating of the policy. Ranming talks to Zichdn, saying, “to destroy
the local schools, how is it like?” Zichédn says, “for what? Those people in
the morning and at sunset come back from work and make friends at there,
thereby to discuss whether the administrating of the government is good or
bad. The thing which they regard as good, then we should carry it out; the
thing that they regard as bad, then we shall change it. These are our teachers.

Why destroy them? I heard (people) by being loyal and good reduce

resentment; have not heard (people) by performing augustness prevent
resentment. How can’t it be immediately stopped? (However things) Being
so, it is like guarding a big river: (as for) what a big burst attacks, hurting
people will certainly be many, (and) we will not be able to save them. It is
not as good as to (have) small burst letting (the water) be dredged; not as

good as I hear them and regard them as medicine.

The underlined parts of the translation show the major differences of the lin-
guistic approach from the paraphrastic approach. Notes from (a) through (j) are the

explanation for the differences.



a.

b.

zhi zhéng (™) is verb-object structure. Even though the gerund form sounds
unnatural in the translation, it reveals the original structural relation in the
source text;

XX hé ri (... [FU[1) is a form to inquire the other party’s opinion. It is appropriate
to translate this form as “how (about)...”. Yet, in order to match the exact word
order of the source text, in the linguistic approach, “how” is put after the verb
phrase.

hé wei ({f"£% ) has an inverted word order in that the object 4é ( {fi) is before
the preposition wéi ( £ ). “Why” is enough to express the semantic meaning
of this structure, but if the translation needs to be faithful to the systematic
grammar of classical Chinese, then “for what?” is better, since “for what”
follows the “one word for one word”, and keep the same part of speech. Also,
students will be able to notice that the word order is reversed, and consequently
get a better idea an important phenomenon---irregular word order in classical
Chinese. The teachers could use this opportunity to introduce the rule that only
when a “wh-word” is the object, then the word order of a verb/preposition-
object structure is reversed.

zhi zhéng zhi shan fou ( Eh > U —?, F‘[ ) equals zhi zhéng de hdo yii bii hdo?
(FRFpf T I¥ 2)*. Tt is an embedded clause in the whole sentence rather
than a phrase. To those whose native language is Chinese, we can paraphrase
the sentence in modern Chinese, and certainly the students will understand
it, because it is still almost word for word, and students can figure out the
correspondence right away thanks to the similar function of the de ( [ )
structure in the modern Chinese. Yet to those whose native language is English,
it is better to clarify the difference between the possessive zhi ( .V ) and the
zhi (V) that marks such an embedded clause. Although in some sentences
either of the meanings is acceptable, in other sentences, especially in longer

expressions, only the latter is grammatical. So, using the linguistic approach,

4 We are treating zhi zhéng ( #i[> ) here as a complex nominal subject.
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we translate it to “whether + embedded clause”.

qi suo shan zhé (H ”’l’?‘%, ) is immediately followed by a zé... (}[| ...) structure.
In English they form an “if...then” pair. However, ¢i suo shan zhé is a NP,
which cannot be the clause introduced by “if” in English. So in the paraphrastic
translation, we change it to “they like something” (gf shan... ! %, ). In
the second translation, we can not afford to leave some of the words in this
expression untranslated, because the students need to have a consistent view of
the suo...zhé (B ... H ) structure, which is so important that all the students
majoring in Chinese must know its nature as a NP.

zhong ( [al ) and shan ( TF»‘, ) are both adjectives, and the phrase in the texts
is the same as yi zhong shan stin yuan ('] |l %, #F13). The first translation
changes the part of speech of these two words to nouns, which is required in
English as the object of a preposition. The second translation tries to keep the
part of the speech in accordance with the source text.

qi ( EJ ) is used in rhetorical sentences, and gi bu ( EJ 1) is comparable to a
double negation. The students whose native language is not Chinese often have
a hard time understanding double negation at first. So in the first translation,
we just need to treat the two words together as strong affirmative. In the second
translation, “how” plus negation seems to be awkward but it keeps the form of
a rhetorical sentence and the negation.

ran ( &) usually imply an adversative relationship, which in English is often
expressed by “but” or “however”. Yet, rdn ( &) does not mean “but” or equal
to “but”. By checking all of the meanings of rdn ( Jf ) in standard classical
Chinese, we can find that one of rdn ( Jf)’s meaning-“it is so”-gives the rise
to its function as usually introducing a compound sentence, in which two
clauses are in adversative relationship. For instance, in writing an argument,
people usually would say “(even though) it is so, (but still)...”. Gradually this
expression has become fossilized. In the second translation, “it is so” is still

used to translate ran ( &), because this piece of text is composed in standard



classical Chinese.

i. da jué suc fan, shang rén bi dué ( “~TFA™ > (5 *~ * %) has a complicated
structure. da jué suo fan is the topic of the sentence, while shang rén bi dué is a
comment. In shang rén bi duo, shang rén---a verb object structure is the topic,
and bi duo is a comment. In English, we would never find a sentence using
such a structure. So in the first translation, we have to treat the sentence as if it
was da jué suc fan, bi shang dud rén ( VKA > S5 % * ), making the verb
shang ( {5 ) the main verb of the sentence, the rén ( * ) the object of the whole
sentence and the dué ( %) the modifier of 7én ( * ). In the second translation, “as
for” changes da jué suo fan ( VKA ) to a topic. Although, “hurting people”
does not match the predicate “is many”, we still formally make it so.

j. Inyao zhi (381 ), the verb is in its putative usage. In the second translation,
we choose the generic form “to regard ...as...”. However, yado zhi ( 35 ) here
is also metaphorical. Metaphor is specific in each language and in each culture.
In other words, if one word has a metaphorical meaning in one language, it is
not guaranteed that the word’s counterpart in another language would have the
same metaphorical meaning. So, word for word translation of such words will
often end up failing to convey the right meaning. Thus, in the first translation,
we choose another expression which has a similar metaphorical meaning to

yao (3 in Chinese.

The comparison above outlines the major differences between the two ap-
proaches. The linguistic approach aims at revealing the structures and grammar of
classical Chinese, and English translation is not much more than a medium through
which the learners can observe the structures and grammar. In contrast, the para-
phrastic approach emphasizes the accessibility of meaning and flow of ideas. This
paper, rather than trying to decide which one is better, intends to show the advan-
tages and the application of these advantages in the teaching classical Chinese to

learners of different types.
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S SOME OTHER ISSUES

Besides the division of learners, the classroom language, the learning
process, the selection and arrangement of the teaching materials, and the
teaching strategies, determining the pronunciation of certain characters is also a
controversial issue in teaching classical Chinese. Should the & in H * [+ F& be
read as [y¢]’ or [shé]? Should the HI in ﬂfJF'ﬂiﬁﬁl be read as [ché] or [ji]? Should
the £ in ﬁjﬁiﬂﬁ be read as [chou] or [xi]? Is the ¥ in FIFIT [yi] or [ai]?
Should the 7 in 7§+ E! ~ and the # in HHHHT U be read as first tone or second
tone? If the tone of =1+ in f ;- is a neutral tone, then how about the = in %" f [ ?
All of these questions here are issues related to standardization of language usage.
There are also other problems such as tone sandhi and different pronunciations of
the same characters. Ironically, these problems have never received any serious
attention. In our teaching practice, we have tried to standardize the pronunciations
of characters in classical Chinese texts according to some basic principles. Here we
would like to introduce these principles.

First, there are characters that have multiple pronunciations. Characters
having multiple pronunciations usually refer to those characters that have multiple
meanings, each of which has its own pronunciation. But the so-called multiple
meanings of these characters in Chinese are of two types: (1) these meanings
are different lexically. For example #+ , when read as [hdo], is an adjective, and
means the antonym of Audi ( 3 ); when read as [hao], is a verb, meaning “to
like”. Likewise, f[!, when read as [zhdng], is an adjective, meaning “the center”
or “in the middle”; when read as [zhong], it is a verb, meaning “fit exactly, hit”.
(2) specific pronunciation is used for only one specific usage. For example, all the
meanings of & should be read as [y¢] except for when & is in B ** f+#-read as [she].
Another example is ﬁl whose modern pronunciation is [ch&], but whose ancient

pronunciation [ji] is kept only in Chinese chess. Our suggestion for this issue is

5 The forms in the square brackets are Pinyin forms.



that characters of type (1) be read according to their meaning in the context. Thus,
the 4+ in 431 7)s should be read as [hao]; the [I1 in [I15%4= should be read
as [zhong]; and the 1 in 132} IF[1 should be read as [zhong]. If the character of
type (1) is pronounced incorrectly, then listeners will get the wrong meaning. As
for characters of type (2), we propose that the ancient pronunciation for only a
specific usage should be abandoned, and in all cases the character should be using
its modern pronunciation according to the rule of sound change. So & in % **
7 should be read as [y¢]; while Hi in Ffjﬁﬂifﬁﬁ[ should be read as [che]. & is
an ancient name for a place. Therefore, the meaning of this character will not be
changed regardless of whether it is read as [y¢] or [she]. The same is true for EI .
Whether Hi is read as [ché&] or [jii] will not change the meaning of Hi in ﬂflf'ﬂiﬁ
HI . From the argument above, we conclude that “whether or not the pronunciation
distinguishes the meaning of the same character” is the principle in deciding which
pronunciation should be chosen in certain words if the character has more than one
pronunciation. According to this principle, £ in yE f! ﬂﬁ should be read as [chou]
instead of [xiu], while ¥ in #H]¥ ¥ should be read as [yi], rather than [ai].

The multiple pronunciations of a single character are sometimes due to
historical reasons, and in other instances are geographical variants. /& in & 7t F!
“ and H] in HJHHU U | are both read as the second tone in Taiwan Guoyu ( &1
[Eﬁ'?ﬁ ), but are read as the first tone in Bé&ijing Putonghua (™! %} IE‘[F—:JF[ ). Which
pronunciation is correct? The problem has nothing to do with correctness. The
difference in tone comes from the criteria that each side of the strait takes. The
second tone of these characters in Taiwan Gudyi is chosen according to the rule
of historical sound change, which predicts even tone characters with a voiced
consonant onset change to second tone in Mandarin. B&ijing Piitdonghua’s choice
of the first tone for these characters is based on the ground of synchronic standard
(most native B&ijing people read these characters in first tone). As for these
characters’ pronunciation, our point of view is that both of them are acceptable as

long as the teacher tells the students that the second tone reading is Taiwan Guoyt,
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and the first tone reading is B&ijing Putonghua.

Finally, we would like to discuss sandhi, concentrating mainly on neutral
tone sandhi. Neutral tone reading, which is discussed frequently by scholars, is
very common in Putonghua, but neutral tone in classical Chinese, as mainly kept in
idioms, receives little attention till today. What are the differences and similarities
between the neutral tones in classical Chinese and that in modern Chinese?
Generally speaking, all of the structural particles, such as de ( ¥ ), de ( ¥7), de
(), le( "), zhe (%), and ne (['4) are read in neutral tone in modern Chinese.
Nonetheless, these particles might not all be read as neutral tone in classical
Chinese. For example, the zhi ( .V ) in tian rdng zhi bié ( ¥V W), yi qiii zhT hé
(-5 F‘] ), bii yi zhi lun ( T pA FE% ) cannot be read in neutral tone even though
it is a particle in all of the idioms. The neutral tone in Chinese is also controlled by
thythm. The zAi (V) in tian zhi jidgo zi (= %ﬁg ") could be read in neutral tone,
while the zhi (V) in yi gia zhi hé (— = %ﬁ ) should not.

In sum, the above has been an attempt to convey some of our opinions
on teaching classical Chinese. The ideas presented here are far from being able
to solve all of the practical problems faced by instructors in the classroom, yet
we hope that these thoughts/opinions will provoke further discussions on this
topic, which might eventually lead us to agree on the major issues in teaching

methodologies.
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