NS HAEDOES 18 S IR ER

=

HE

B EHEZNTHERUEK, MANSEHRERLEE B HFTNELE
AT RE, WA XIEE A B 65 R 5 R 6 SHEH R L
ABAZ, AR BB LT 55 £ &£ T & XEER SMER L
Feh e R R R AMX TUE 8. 36 4 M AM EREAR LA TIEHF 4 R
TRRETN . EEHEFEEIN, ST AH 10 HEFES, BoFES
i VB, RitTRR, AMEHHAE TIRLAE, EEEA
HEZ 7 XAEMAERTR. WAEEHSALBHERBER MG L&
AREZR; BAEGARGORKG LAE R TALTS. AR
HAMENER. PRKSERAREZRF, WA EL S ERGIEALH
B EF NG LA WAL B FHHEER RS BT 0k
G, WAGFAHERFINE. BRI EEFIMHEHRT,
EEBHERBARNLXERREANE, A5 5 IFAE S FEAFMK
R, AFRERIFTWNEHBA, W T EXHE 5EBE RN
ML RAEZWARSER, F R E A RE T TR R
SEFAHERE BT HATEG L, XEAWARERKEEES
TIEEHF BTN AR T S EE.

K XEFEFAR WAeEZ A£4H7 WAELHEN
EREE PN

BN, BAR TR TR FEEAX LAY, BEBE: xiaoping gao@uow.edu.au,
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—. WIE R

EE-EE (UWTHAK: Z&) IBAEHR, MANEHEHER
ERENSHFERPNEE M, 8 LHLNTFREERZKE,
AHRHNRMLUUR, MEEFHFE. BEAFELE IELRF
RS G NA, ENEAZCE R X EN N E RN R H K
WER. REERELEFERELGIMETFRF KRG E o %L
HREC K 100 £ T, 64 Ak, &A A E — TR 62T 0
BEL IXRENFAEL. UEAXRZEIGHARIBNTHL LS
H i #F KA IKE (Plonskey & Gass, 2011). REH R E A, B H
I, BRAEEFHARTBERANTCRME. AFH8E Lo HERNK
WRFEBEAGETHESFARE, L —2FRFEEN B RERFR
3% (Foster, 1998); WA RA AL M E LB LA ETLEEELEZREH
FHEY, BHHLNIFTAREFNRH#ER, ZRRNRETEHEK
A, MREEBRANTER LG TSR ERZRN—NREEF (Gass,
Mackey & Ross-Feldman, 2005). T H, IANMANEHE L F EHET
HERE BB ROGEM L, FIOEEN ENIENHEXHFRL)LT
BA, AR EEHEAINX —RE. S, ZERFHRNIEEHER
MEEEZ AN CULHIF N 0" R REFE R CDLF ALY
M AR FEANER, BTEFHENE ERERZFTHER, £
REAEZHEBME, EXNAFLERAPR T E L.

L OCHRERHE

2.1 WASEFR

Mz ZiEIGBERFH —NEEMA. Krashen B2 )\ +4F
AR B I =38 3] 883t (Krashen, 1980, 1982, 1985, 2017 ), 1k
HZIENBREBNER, hZEIRFANALERE TR, AR
WEREFREEN—T., 2B AN, RAEYFIHFERE N E
FEMBETHEYMATH (“i+17), T2IBREANE. ZE



BAREAEXBEANNHBREF T, A FERBRNEL, TR
FEFFAENEHTHEXNRGES . BANRERR, FIAHE
AEXWEDRR T EEXRTNARZIETHN, W PE ke 2R
M1z K., Krashen ¥ & X 8 “FEMEM N ( “comprehensible in-
put” ), BIFIHFTMURMEL —F@RER. MENEHELX, ©F
AR R TEIREA, BEEFEHEL, BB, EEIE RN
2 UERERAAERT (WA M%) 58 X8 ( “negotiation
of meaning” ) % F .

Long 7 Krashen # NMR 3t By 25/ 3R T8 N E /1 3t (Long,
1981, 1983a, 1983b, 1985, 1996 ), A & X N E =& J B 1%
54, RREHHBTIEAE, BAESET AN EETIE
BRAFAHXRETHRORMANE. EHEHH—HEIAPLA, B
SUH R A 8 A BB AR P W R A R (R B A Bk
FESHOFEFER) ABHAELNENTMH, K FEGHFELIEX
BRI ER R E R A, F I TEEN T HTESR, ¥
W X B 3 1% DUEE AR OF 65 R AR AT KW B e E B9aE A, TR
MR TEELEL XM AaN, FEELZMHEN2 (Gass
& Varonis, 1989, 1994; Long, 1983a, 1983b, 1996; Pica, 1994; Swain, 1985,
1995) . X — &L K1F 5| Gass FFFH W#t —FEIT 5K (Gass,
1991, 1997, 2003 ; Gass, Mackey, & Pica, 1998; Mackey, 1999; Mackey,
Abbuhl & Gass, 2012; Mackey & Gass, 2015, Mackey & Goo, 2007 ) .
Gass (1997) ¥ “FHE M N\ ( “comprehensible input” ) # — ¥ &
H MRS BN ( “comprehensed input” ), FRE ] FH AN R
WIEARE E4E, AR P RDGMNKA Gass BB F A U],

2.2 AXRMANELFH LT

MANRKBET > AEANEE : 1) FH4 (WFEIHAEEXLR)
f2) Bo% (RFINFTEEFE, wEF5HPaTE55K). ok
W Krashen 8 N B R ATE, EEMANNER TFIENT
HAM, Mo Long WMNEZHBAEMNENETREH, BEMANNS
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A — Bz (BEXWE) x> &t 216 f . Long %4% iH 8y B 2
TEREFIAHSHENEGAKTH EERALZANES, AX
LEFREERRTFIAXEAG A KGRI FHEE, X
B % B o R FE AN B (negotiation input )« & U (nego-
tiation of meaning ) ( &7 Lyster, 2002) . DA & 244 R 4% / - 1E (corrective
feedback ) ( #r Ellis & Shintani, 2014; Ellis, Tanaka & Yamazaki, 1994;
Lightbown & Spada, 1990; Long, 2000) ., H b# % N\ +4&E/K#E, FH
FHMMANKES (WEXWH) EEIGEFERAH#MTTHR. B
2, Mackey (1999) #¥ T N KA K B 30 4 3 =& f th 00 %0
Pica f Doughty (1985a, 1985b) x & X #h# 5 B 21 #4T T xf b A,
AAEH A THREIRHFOEZLR S IR, L 2N
EEMBEN AR EFREAS ML, FIERAN2E TR B
A, BHFANREMPrFAA. AEkoEd B 0iF 25 X H N
FR AL R E BT R R R AL, BRI AT R H W
WFR R O TE F R 5 R E R # o #ATIR G, KE, AT~ 4&
BENANBEN. —RAINEIE. EEEREERTLKAELTESE
MG BB A —E AR AR RAMER (40 Ellis, 2003, 2009;
Long, 2000; Mackey, Abbuhl & Gass, 2012 ), FE A XFFHE ) =& % 3
HFRETEANEEM. REEUKESZZFHEXWIS, B, &
HiT¥AHiE=Z 6 A& (Lee, 2000; Long & Porter, 1985; Pica,
1987; Toth, 2008, 2011; van Lier, 1996) ., %W, AN AL AT K%
FEROZEHAAGHEHEYE, EEFHHRRS —ZELFNE,
ARy, ZTHHNEARETHE, REES AN HAF
5% (Mackey, Abbuhl & Gass, 2012); #h4h, #iEAF 3] # = |66
FBHIE $EAT B 3 f B 3 X R A R E A A f 83t (Ellis & Shintani,
2014) , XAE A AR 7 Sh— A5 S

2.3 AARAT 3 5 A A B B T I A
WA EAFRARNEG BRI EANKER, LA EALE



FRAMEHRFFRAAREENEHERBHF R TFZRNRE, B
FAFHF Rt 2 R RAE . il 4n, Pica & Doughty (1985b) th & Hi#F 57
KAHMERSWHRADSFAFRFHN DA FIEEBREF I
BABEZR, EZAERAENNFAERANRMEENE L,
MR FENABEFHEARTH, BERHLNA T EREHFH—E
B TRVE. YTHAAR K SEERR RAFH SR EAn S Ak, e, EFIHE
FiEiBFAHNEFEIER se WBFHAWRERAEHE L, %FEs
MILRE T X Z 8 6/NLE 3 (Toth, 2008, 2011 ) ; T H &
BHANEEARDAE XN EFERERE L, A4/ NI
F#FE FHIERE 3 (Yamagata, 2016) , Yamagata ¥ H 2% i
AHEGARTREFEFRRSE . AAN U LA RS R EF KK
BTFUTIAZMEE : (1) FIHFNEE, BFARBEERE NG
3] 1R 5 2 FR R AE T Rk 4 0t 28 o B 20 SRuE Bl BORUR = AR (2) B
FAWETFIERSNER, WEHNRRNFSEFIBENIEE A
ERAGHFLTARARE ; Q) Ao AR T K, HIFARAELTS
RAWRE - —AR—MNEHHA, EARAEINRFLELR R
SIEEHRMMASME ; @) RIFNIER, BERESAL TP,
HFHE T BN AL, LB TEHNEM. £TULEEZIEFHFRAR
FY H AR A R vk, VL BT WA ET i, fa] O K 7 A
B MRS %A KRR B, AR K E R I E A LT R R R A
kXA EHETIEENE ZEF WL FFHER.

2.4 HREA
(1) AEEGHEELETZRE DX I BEILCAHERH?
(2) EBALEN L, WABHEALABFWIERNREECHEZE

ZR?
(3) EA/RAILET L, WABSEALEHNERAEEHLE
ZR?

(4) BHWEN. EEREZPAECHEEZR?
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=. W55k

3.1 HpE

BARMNT —raRl g FH RS W T RIEMA, S A
EAEMPTGEF AT EWNERANFH. THEBEFEREN, AEA
PR AN BRI, FHEBN TN AL EHALE FERD
4., WHAWMESmARN 45 A, EHRAEELERFHRE N H
B, BRARBREMNHERABA 36 A, WEEHH 18 A, £EEFH
AI8A, HFF20 A, L16 A, FH21 % (18-56). HFHiEH
EH30A, HFEANEMIESTH (WH. &, BREEE) 6 A, REF
FEAFRBGER, XLEFFFEFNRERT2INAGR (4
A) Fap (2 N), REHAERFIES HEIE.

3.2 LBURAEKIER

BANSRe—FH, 2 BERT. F1H, £LEEHHARA—
4, TWHTHER=ANE CREFIWMAF CRAHFETT. X
S THRERUTRE: () BALD T 5ANE 5 (2) WEH T LA
B Q) 2ERFMAF KNS REHFFHIA (X — K HHT
EE). FRE (AT ) ARG X ol N F £ 4 45 M
TPkt 20 My TEIER T X (BEXFSHE) (LMFE 1), iF
#{E B PPT % 3 ik, LEZIREBHMESY e, HEUAFIHA.

FAMPNF LR AN AT, G, EEEHAFHFEA
A X e A 03, “Can 1 have a glass of red wine?” , # i ( BRAF %
#) /XN TR, REEFEEUIESZNLFERFERELRLT =
AN AT, R IR A I AR R B B — R, SRR R
AT H XA, #I1E K PPT, & 2R Moodle F 4.

%] 1 : Can I have a glass of red wine?

1) Kéyi géi wo yibeéi hong putdo jit ma?

UL % & A 4 EHE OB 9



2) WO yao yibéi hong puatdo jiu.
£ E A& a4 #HE B
3) Ldai b&i hdéng putdo jil.
X M o4 HE A

$28, BAHTRT —REERNAELGWN. FREBFEEE
FWMEEL R, FAL . REEXTE, ATREGBNSIE.
B BE SR 25 A K DL 36 B 20 AN SUAE FRIE R P O, REEIIE
B S Y AR TR 24

W 3B E 12 B, wAGEFRRAL 10 4 eE ", 250 A
Y B3l 77 ik 3 AN U TR R SR, 10 B R AL 20 M
FWFEN., AAEGAFNFAERSH A4, EHZFHIEN
PPT ¥ X B x4, wwwrkd. Wif, AEMbERGLE. WE#EHE
XA A, EREEREAHEAGER, BESTNREE., Z4HY
B, ENHREFNBITRFN. 55, R HF 0 RFHRE
ACFHIIRE, FAEB SR ZMAE I, FAREIFRE, HFET
BRI EENH R, WARF (RAXH) AR —A, BIGEN
FEHRXEICGEFERE, A 20 2FE ERYER.

% 13 B, WA RAFE 20 2%k Pk o 5 R B IR - (1) ¥ 10 A
EXATEERTX (FHEPFRT), Q AFXHEXLaT, &
TN L 10 240, B E 5 A 20 /N EARA + FEALI 8 10 A4
FORMFE2), AHEEHIE, BN ER L5, B
MRS Z R B3R A% I A 8 R 118 F XY L% 2] Moodle
FATE, BHRANER. B TZXEFEIHEARLEXTFE K
FHAEEN NS, ERAERZRETEHT. RAXFRXEZHLN
BEREHEN AR, MBLANE W ER S EN T LERER, E
BB REI. LR RN F X H 3R LE XN ERE, R
HEHRGIE XA EEEFI, W ORFRE R F D H 3 H AR

1 BREFHREENANEHT, EXLF CHTRETH, FXATHES o, FribeEmmak.
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EIEFNERER L.

3.3 ERWHR

FMERE KRG, WAFRGEARKENFE (F. . £)
XS TEAG R, BE DAY TR KN o & IAE AR,
ZAERHR T A b B AT B A R AR AR

3.4 AHTHE

AR X B B AE R A B 3 BN IE3E 6 2 3t PGB LA E XK
EEARATERELE, REWT. (1) KERILE, &Ko U
JLE A AL, BAEEEGAL BN TERF ARNKRE #
Fo R E NI, EHPEENIEELE - NFHNFEIIE L EH
B R, AR R . R”, TR AU, “h7 . B,
ZhUE “4hT, A . BIE ARV CRY, SABIIE ‘e, EARBE
“B R EE, e NIE R AR BB R, Sl R N E
FLZ B A TFHREFIMEIFEANTH, LR EHRBRFEM LD
FRA I RNAER . (2) ¥ B AFE 3 S T BB AP X, X R A
HRREER. BER. WIESRAET R, 02K A RN RAT
X (w1 frr), EHNAFHREEETRNEEE, BHiTy
W —F ., MREFLXEREZFANBERLANTHIA. XREY
BFx g T VI B L R E A R REE (W0 “HE” . “FR”
%), NFRIETF AR — Bk, BRI R B X iRt R
B, Q) EEEWNE, MRTHMAELT S, Lid, LHRLE, E
A5 B &% F 4% (VanPatten, 2004, 2009, 2012) , An = AR B th 5 fm
RERAVEFIH, Hbb, MA17)E N 6 x KE L s
ER, EHATHERKE.

2 POIEFIRAKT N FR AR R T iR (et AR R EARTE) (LFREL, 2005 BAUH,
1984) , TWiEEEAZ VURE (R3ieiE) WA, WaEEEEdmEE.



3.5 BEXIFH LA
BT RS AR AR X, AREFIERNTEA
B, H, WANIEXRRKEFWMARSGH AL, FHURGZUT
T RIE
EFAEY, WAHNED ¥ o R XU EAAE, @
HEEANERTMEAIBARRALHER, FEMILHEYT EANRE
WEE, FBEATEXREDTHEAIE. wu ik, ToeES
By xR TR R, F, RIEENETFH
HAE X B R 1R B S B 3 6, XEIRIEAE U X R 4% DL TR AR A
20 = KERNPEHE EH, 0 “daishu” (7 W AFIE 4 & L
Fit, BAFRE S mHRIEKRTK. FIHEE, @
H, FRAGEEREFIAZFNERAETHAL —E T2 )
lp=xBEANPFFTARXBTEHR, BHER, ETAE, W
“dyshu” (¥ £ L XL FEHO L FRREERLFT)
04 = REL ] BARLEH x8BF/ RABEAWIHTHEHER
B, X DA
WEREW 10 MR8, B2 N200. W TETFEETEHASE
AT, ROVKOEXBF2 AU T AR BT hIEXEHE 8L EH
F=1E L &BF5/20x100% .

3.6 EEIRHITATE
Xt N WK F AL TARERATIFS, #2220 4
2 =AW R, KEWEE, FRER, ToET R TS
AR
1 o= EWKXHEE, FRAFRSE, B THARE
040 = RAEE | BRE M 417 / ST 0 F KA T 3 UL 4 3 BT
ERANER
A, AT HEXEREHTHER, RINMKELFTEIEUATARX
BHBIEFTERE  EFTERE =EF KBS /20 x 100%.
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HR#H R A — % PEEEZ B EE 0B E R U LR AT
TREW S, FotExMk 95%.

AR VLT Gt 7 ik R E A WA R F . (1) AR ¢ 4
R BEHA TN, FM KSR ER, ATEES —NMRREA, &
W B gy xR L FHER. (2) 2B R A LA ¢ A B b BT 4L =[] 7E R
X EFEAGFLOER, AREEE - E =AFHRER. (3) 2k
TRER AR RILREIEN. EFEMNRSGZ AN ER, AREL
FENFR . EA T RKERERA TR e T B4

4. WEFEEs R
BT RS WARRENEAEAXEFALE, FHib, Hal
GHNE, ATERE, RONFZARHAREMNNFHL. wEEDL
B NBATHA ol ERFI TR 1. mRAHEA  RRER (i
D) i, WARMRSHEZESTHMN, RARM BT FHR
#AEH.

*1
PGS ¥4 ~ bri 22 BT e MBS AL AR ¢ 3 45 2R
L4y b=

SLIG 4R t df p Cohensd Effectsizer

(%) (%)
H£EEHE) 2222 18.65 -5.06 17 .000 -1.68 -.64
BEX W& ER) 2389 3071 -3.30 17 .004 -1.10 - .48
(L 23.06 2506 -552 35 .000 -1.30 -.55
f£485) 833 1200 -2.64 17 .017 -.98 - .44
G I4&ES) 2083 2403 -3.68 17 .002 -1.23 -.52
[GEE 1542  20.89 -4.43 35 .000 -1.04 -. 46

W42 A s X KB T MRS B 2 708 Atk AR ¢ i B
HATT B, ERNEK2. wk2fir, WARGSAARGE
JBETLIEX LAAEREEZR, p=845; BEIRIET L, FEE
ARG & TAEEBSU, p=.048.



*2
PALGE T S TR A ¢ KB 45

LR df t p Cohen'sd  Effectsizer
EX  HEAEER - WMEEET) 34 .20 .845 .07 .03
BE  H4EER - WEEER) 34 2.01 .048 .69 <3

FHET. BEXRGZ AW IR B ERILE 3. k3
Pra, WEBHANETEXRGZANEAAEREEZR, p=.742; Tk
ABZANEX. BERGEEAAREER, p=043, E45FK 17N
FAFH Ly, TUFEBRIZLAEXRGHE & TE T RE.

#3
1B X BE A RS A LR AR ¢ KB A5 R
SCIG4H df t p Cohen'sd  Effect-sizer
B\BX HEEOR)-MEER 0 34 2.11  .043 72 .34
BEE  H4EER - WEEER) 34 13 742 1 .06
fi. Wi

UEEREAMERE R, B3 10 AW¥, BNEHAKGEH
AoERS, BEIRRALAXELFAEEHSELEHHNZRTEE,
REEAGELESE L, WEEGRTALES. A, WEEHA
HEXEERGARAEEZR, MALBEHANEXRGHALMRT
HiEFHSG. XLERWH, EFEGETREFFIAR. FHBFH
B & MR RTER T, A A B 2R AR B TR AR XA AR BT R A £
5WEEHRHHER, EERGEFIFLIRR LA T AR,
DLk 259 ®T KA JL7 45 B A

5.1 HEHBMANBEZE I ™
HAREXEMNERGEAEEEZRO T ANELBLHAAIS
HRECDRABNTINE L GERE. SABHAANR%ER D
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MEHRNAE, AN, BXTHFIFME. 2A4F4£EFT “B T
W AmTE, A—MXER, BACLEZmaRERLINER, W15
KEBNBERITIEEHAGEXOMNE L, AUFAEZEHHE
B “a oW AT, IR TILIZE. Dérmyei (1994) 7E 3h L A 40+ 45
B, FIFERFIANRREXBNREELYIRRKEMA KX, EX—
Bl AHRERIFINEARMAAFRER, THRENALF
HRABNFIARTAREHHLNEF T2, #HTEHEIER
& (Bell, 2005; Forman, 2011; Garrett & Shortall, 2002 ) .

5.2 KB

EAETZ 5 AT S X BEID X ERIE AR YR o —
MNEE, BIZAFEANSE THRFEFIRE, WAELERNEF
HRREIREAR, ARBFIAXR. BhSmEFFENETER
BHFAPNKEKIEE W, TEE MK S5 E RS %
Y, Wik, SRk FneEass. EIpFRNE, 43¢
10 B, ¥ %A EAFAHIRILALZERR, XTHFEKRSZRE, B
Wet, MAIZRLEHFRNBMENT, HAFH2ARAME, HEN
JR GRS T B R BT WA B 2h 7 i x B A K 1R T R
S5RBETE, Hh, AAERGFEKIELFOER L 2BERE
k. MAABGFUAELERFER —ANFELERS, HHIRELHEDS
WA TR XBANTZARS. RUTRENZAFESNSE T 31
CXH#ERE. Wik, ANERTAAN “Bol” 47, BdBhEE
BRIBKHHAEEXZFANGKE, TREAZREEKILILE,
W ATFEFIER, ZRANANEDF I B REZTRREL,
Ziitit. RE. R, iFRREFIHF LMW EFEE T3
70% (Dale, 1946). &4 EFAFA I L FEFHA T HEES, #INH4A
FEREMRGENNAL KR, YTAEEMAREENR G E LN
Mok FE, GEMEHTER, LREAEREBEH AN KRR, A8
FAXENEHARNAER RALMFE “BOH T, XMH



EXWHHAEMANAY TELEHBNELBIERE, BHAFIH
W #HE, RELFRSE 5.
—fAABHANFAEESTRFRS, EXERBAT —R
KR, U, MREFLS TR S XEFARXANESL, Hik, Bz
BT 45 7] & 7 IR kangaroo A8 Xt BIA ( “BIE” ), FAEM EEHE R
WER %G AXE, TREBLMHN PPT Xa# 7 KX E A RN
T, FEl, hix—HNELsEE. BTN, B EHBEHFAE.
FAEAFHEEFIMBNMRT, EREFIFRE EE HAT
EXIE S Baht o xia I X 58 B s e A .

5.3 XEMERSHERSE

JiAE B E1EE AF LB T ANE S+ S it ENE B fn 2
BRI R AR, WAETA P, BT 4ENETRANKY
R EL TAEEBA, EBITEN (BIXF A A SR 87 3%
XAEW AR ) WEE, BFARINFENRTHERELT ITAE, H
W, FEMNEFTATTIEZxE, I RERATLANHEALES,
R EEFETHMAERGERE T ¥ AMEFTHNEL., —LFEEH4
W R FET R U, BT EH AT 2T KK T K5
“HE XANE, FBET XGE S grape M1 wine AW HE, FE b,
WILHBEZ. MW E, BTXEFIREGRE, £4 40
FERZWFIANERREN AR LT IERENER L, BR
HEE, MR GECRARGHNENEEHNERFNAET. W
EEBHAF —IFAERN, WEEIHRT (FAZFRE) ZEE
PHMARAE, RESABAEFHREZTWTRT, Bk, BEERK
NBETFEE A IAENER L,

5.4 fAGRr iR
kB S E K G TEE RS, TR AT A NIEE.
EXRSGE R A B EEZR, X —ERTNE N AR oy kA%
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M. B xR Yme RS anE RS RR e, T F 6
MAXBR BT FAHXNLE LR, EXATHETFIH A EFH
HEXANMGERFI, MORHTHEREALT H1EXNLNEE
WO, BERWMEAHRA T OXES, BEFEIHRANGRELR,
KEHERLRE. WEBFHF®, FAXLTRSHEAEETANL,
HRET ARG, MHFAALEMILRE®T, Hik, Z485E
FIEXRGE R AR FER. A LTS A0 E T XA R LH R
W, B RMERR R, ALK F KA R Lo Bt e A8 2t
Y, FEAREE (HEHR) EKHRIT T EFHEHEdREK,
A b, x4 8 R S ph T 0 SR

AN

AARBRA DN AT . &4 H i > & XGEELIE X
EEFWNER, BV EFIZEERBTFIAE. RFH G EEF
IMBHRRT, A4 BEHEEX NG L2 5 EE ) — M
A/HRR; BEEFIGFL, WAEWAABHENAR. L
e, ZAFIFLTHUERRERGIGRRNEEZRZ. X
R EEREIET Long I NE g3t (BN & X W X B 20 A By T &
BIEERR), HARAERBERETIOERR R FAHERE —
EEWEF.

FAFNELEFREMN, BAFIENF I ARGHFES
MRAMRBIER. EERXFHITHE, YF¥Fpug oBERAN
BEE, TRERAKGFIXNE, BEANEFTIETH ARG K
H, WEBRIMEEIHRGEXWEZE L, NTRGFIRK. B
b, HFNZABERMILFEIFE ERBFEESH 0K WFIAE,
BESRBEFI R, ENERRGERLANES R, §FE6E, K¥
ERXBANWBENNRF KN, G ZBEEREMN. R, BEER
BT —EHFRKR.

FAREREFET T HIFE ERFHAAERNGER. #F



RRERHFRBZEF (BT H4. 5HE) FROBCER. H
AP IGE, ARAE O F I NER BRI HL. B, HE
SEAR BN, IESE T B B A TR A A B 20 AR DUKE B D R
KEEEHAL, EEXIGLARTEMATS —FHRR. Hik
REHITHEFEAN, wFEEHUAFHFAZFTE. RO %
HE, ARARPERMEH T EMTHTERF TR FERE, A4
B R g h R HA G —MHE, TR, ENEEHEXLHS
K, BMWER LT 2BNEHRNK, TaxaEWEE, HAHE
HEFFEH A HRE T EHNER. I EREERES
ApRgR, EEFIEL, REEEE LT EHEZREAM.
A R RBATRO R, REABRARBF T ENERS. #
ihFra g EFABEEE BHbemAnEs, NrpRKy &k
HFHRBAFAGEENBE. B2, FHHT—R2EWREFTH
WFEK, “DUFEAFR, “EMEHR, “HRBA .

Qo B A SRR — M, ARAIE N —TUK A m A, H B RS
WS flin, MADEKR, HASIEGHTEK 13 HEBFE 5N
W BR—ARREE2 AL TN, TR G MK
Gt, FEESSnE FRBE K. BRIAFR, RAOF L AF %
B KRR I XE BRI AP RN — M, BREERTFEAR
FEENEAME, TUAKKIE. BT, FELHAN ERYHER,
mE M B T4 5 B HF L, WA MRS HF AT,
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M 1. SnEREIW 20 NEARG, HELTALHIHT, HMtkik
FHBFERF X, H1ERK PPT L2 Z| Moonie F &4t A% 3,

1. I would like to have a strawberry milkshake.
Wo xidng hé cdoméi ndixi.
® # B EE M.
2. Can I have a glass of red wine?
a) Kéyi géi wo yi1 beéi hong putdo jit ma?
M ® M 4 FE OB D
b) W6 yao yi béi hong puatdo jiu.
£ Z — M a4 #HE M.
c) Lai beéi hong putdo jiu.
* 4 HE A
3. Do you want to get drunk?
Ni xidng hé zui ma?
. # 5 B 5
4. What is the best thing on the menu?
Nimen zheér yOu shénme tese cai?
il X)L A fta #HE X2
5. Would you like to go swimming naked with me?
Ni yudnyi gén wo yiqi ludydong ma?
fr BRE B & —& Rk B2
6. If [ speak Chinese, can I get free food?
Yaoshi wo shud Zhongwén, chifan k&yi midnfei ma?
xR U PN iR T R D2
7. I have a bad case of diarrhoea.
a) WO fuxi¢ de hén lihai.
* K5 R/ R FE.
b) Wo la duzi le.
A HTT.
c) Wo la Iijji le.
® RHAKT .
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8. Where can I find the bathroom/toilet? / Where is the bathroom/toilet?
Qingwen, xishdujian /ceésud zai ndr?
G, ®FE/ T &£ HIL?
9. I am lost. Can you show me the way?
a) WO milu le, ni néng gdosu wo qu (place) zénme z6u ma?
£ OHBET,H OB EF K X (place) &4 £ B2
b) Qingwen, qu (place) zénme zdu?
(&), = (place) &2 &2
10. T have lost my pants!
a) WO (de) kuzi diu le!
() BT E T
b) Wo diu le kuzi!
® £ T #HT
11. Do you think I look beautiful today?
NI juédé wo jintian kan qildi pidoliang ma?
r wE R AR FH Bk Ex 92
12. Do you want to go on a date?
a) NI yuanyi gén wo yu€hui ma?
r RBRE B R 44 52
b) Ni yudnyi dang wd de ndn péngySu /nii péngydu ma?
fr B % #®# F MR /& WK H?
13. Tlove to eat celery on a hot summer day.
a) Ydanre de xiatian, wo xihuan chi gincai.
X# #h ER, & ER 2 X
b) Xiatian tebié re de shihou, wo xihuan chi qgincai.
EX kAl #ewy mk, & OEBER 2 OFX
14. Did you get that shirt at Salvation Army?
a) NI shi zai Jiushijun mdi de zhe¢jian chénshdn ma?
= & HEFE X 8 X HY 52
b) Ni zhejian cheénshan shi zai Jioshijin mdi de ma?

v ®xfr WY R E HEE X & 42



. Can you play an instrument?
Ni hui shén me yue qi
= ft 2 & &
. Do you want to play a basketball game?
Women dd yi chdng ldnqia bisai, z€nmeyang?
A1 4T — W B OWE, B
. I think my computer has exploded.
W6 juédé. wo de dianndo baozha le.
® owE E o O BE OBE T.
. There is a kangaroo in my backyard.
W06 jia houyudan you yi zhi daishu.
® X ER A — R K&
. A monkey stole my lunch.
Yi zhi hoéuzi tou le wo de wilcan,
— R BT M T K8 A
. Do you have a cat that I can cuddle?

Ni you yi zhi mdao géi wo baobao ma?

T F — R W % R Kl T
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M 2. JElEA

Please translate the following sentences into Chinese (Pinyin is ac-

ceptable) and record your verbal expressions in Chinese.

. I would like to have a strawberry milkshake.
. Can I have a glass of red wine?

. Where can I find the bathroom/toilet? / Where is the bathroom/

toilet?

. I love to eat celery on a hot summer day.
. There is a kangaroo in my backyard.

4
5
6.
7
8
9

Do you have a cat for me to cuddle?

. I have a bad case of diarrhoea.
. Would you like to go swimming naked with me?

. Did you get that shirt at Salvation Army?

10. T have lost my pants!



The Role of Input and Interaction in the Acquisition of Chinese as a Second Language

GAO, Xiaoping
Abstract

Input and interaction have received great attention in second language research
due to their dominant role in second language teaching and learning. However,
empirical studies that have examined their effects on the acquisition of Chinese
as a second language remain scarce. This study fills this gap by comparing the
effects of teacher-student interaction and student-student interaction on vocabulary
acquisition in Chinese as a second language. Thirty-six adult beginners of Chinese
completed ten weeks’ study in Australia, in addition to pre- and post- tests and a
background questionnaire. Selected participants attended a focus group interview.
Statistical analyses show that both types of interaction facilitate learning but their
effects depend on the mode of tests. There was no statistically significant difference
between the teacher-student interaction and student-student interaction in their
effects on the acquisition of word meaning based on written scores, whereas the
teacher-student group outperformed the student-student group in pronunciation.
There was no statistically significant difference between the written and spoken
scores of the teacher-student group, whereas the student-student group had higher
written scores than spoken scores. The results suggest when learners are allowed
to select learning content and provided with the learning materials prepared by
teachers, the student-student interaction may achieve the same results as teacher-
student interaction in the acquisition of word meaning. The findings lend support to
the Input and Interaction Hypothesis by showing that negotiation of meaning and
comprehended input facilitated vocabulary acquisition, and extend the effects of
interactions to the acquisition of Chinese as second language by pure beginners using
their first language. The findings and their pedagogical implications are discussed

and contextualised within Chinese-as-a-second-language teaching.

Keywords: teacher-student interaction, student-student interaction, Input and

Interaction Hypothesis, acquisition of Chinese as a second language, self-selection of input

GAO, Xiaoping, Faculty of Law, Humanities and the Arts, University of Wollongong, Australia.
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