HSUE NS i S R TR S BURWE RIS 5 92k

I

HE

FHAREERAFXENE B RELAELE EHIETHREIES
BRI AL, HAlRRERITHE. AR FAELRHFLR T WTE
REHERFAEERTE B HFHNEA. AXEH T HHEF X
EHREAREIBREHREANNEEN, RETHFEMEEHF
FHHERGERR, oM T AN ZRREETRENERRLL E
B, ML, AXU—TMRAT X B RENFREHR, F
Rl NEETR, PAFRERENEZNRERFR T EHE
TREZEHFBHFAREEFTEANIE. FARLA, RERIH.
HFRFENTREEMNERROSEFHARE B, FF X ZEHK
FHEREXENBAEENAEZRRA. R UCANEWEAFX
CEHFEBREENTERAFEAL G EETRFRTR, — T
MEERFBRESNRAERADBEFT T K THRADY. Fh
ERHEDBERTY XE ETFIBORE, NEEFXEANE ZIES
HEONE, ENFEFEEEMNERF PN ETHER, i x S
T 5 Fn 5 550

KW PXEAFIEE REETIOR BNE DBKRF

EAE, FEEZRTZAEX. EERIETFFR. KE B danping.wang@auckland.ac.nz.
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—. WIE R

B R R, FANDBRFA DS S A — €t (Erniand
Leung, 2014), FHEFEHEEADHER K E yAE, RIE 2016
FHMADRE, FRAEXAFEFAL84,383 A, deELADH
8.0%. MEMEREMT, FhitH 263,593 £ EEHFAD, bok
AH H3.6%. BFAEEUR, FEFATEMT 70.8% (FHB
G4, 2011;2016), EZRAZEBNELFA O EL X+ FH o
735368 A, £2016 FHiHH A-TS T HADEHEFTR, FEL
FEWEA. BRAMEA. BERA. T ARYE L FA.,

FHEEE, IRFAEUEFEALEETR I LRSS, Tk
RRXBFETT “BAXZIE” WIESTBOR, X AP XMEX, =i
AR FiEMLREE, FEAARGFEEYRE, UWHAREAR
BRMXEART T ARG ARAER. REFL YA D LER
& (FABFSITA, 2016), 88.9% th&EBERMER) RiEENE ¥
RAMEEES. HTEETAL, BIAZRERENTAE THS
B, #XAMAIRNECERAEFEE. ¥, TELLTIHIES
TH, BRI E, DHEEFETBY I XEE U RN 0iE 8
., WERFIEXAEIE. BEASNT XN ERE S BB ILEREY
AEFAFAHLIEFREEZNES, T E R 0 E N F AR
#4 (Shum, Gao & Ki, 2016) . i, HRIE 2016 £ A 0 ERKSE,
R EHAEERFADE, 45.6% B K pEM R FEERR, HRE)S
K (30.3%). FHEEIE (4.4%). FRIE (3.1%). F#iE (1.3%). H
B (1.3%) B RE it EH 5 (0.3%). mik T, &
EREXHTEARGRNFEEFADLTRE =02 —, HAMATH +
Hephm@F ok . FARBEER, BUFRRE A EEE
TREE, PXWEEESTOHRFTRRTAKEE., FHEOEKT
WAL X B R 7E R — B R A A D SR B TR X AR HE
THIRE, FRAMPDYRFERE TG BEEN U XA EHHEL
E7E, BEAFHRLEE, TEERAEEE (Gao, 2011). M HH#K



ENOBREFERTRXEAHART LEFEZAF, FHEYERA
W, EXZELEANMN. HRUAZHLTT, B+ER, FRABRFE
BREFTHNDBEFNEXE BT HE, A RTTRELH H
MARFR., SAAERNFNEE, FHBAEET —R7WBEK, &
FERENT . FAER. HFEHIRE (24, 2017).

RTT, FAWP X EREAER T L AIEFEET LD H
M, F—, TRBZAFE - EEME IETHFERNIANR, UTH
PX _ERBEEREEHETEET X ERE, FTHEFPXELNE
ZiEE HF W ME (Zhang, Tsung, Cruickshank & Shum, 2011). [
THXHFEFHIEST, RFOIBGEERAANLETK, BHAET
HIEHFNE BT AGEBERELEET X D ERF LR RKH
MR, F=, STAEFF X ERFOZITASL L F4AFBELR
WFAENT X EXAE L, EFXMENE —EE HF ARz HE
WHaiRfLKAER, EEFFIFNEIBFAARETHREZEAR
B (Gao, 2012), #IJTE#HKE OEF XHERZFHH EMEILN
TA#, Rt B REEFEAEMBEE P XF, AHdbE oni
FIMEWRTHBR. &=, AT F XEFBEL CUIE T
M, PXZTHEBRNEEESEXZ TEXEZXEAREHEEFB
0, TERHEANGFRFTINMACERAFT XEAFARIES MEEH
FHNEST, BEAE fE AR AR T
RUEXENRTEST, PXATOIREFFENEEERRT LF
GHrRa. BHRBRHEE R TEIHER T XB DY EFBRAN L RS
HREFERA, ENPFEETHYANELRTEF XFAESTNRK
% (Ullah, 2012 ; A%, 2014). iESZRITWD BIRE+ XHFE
M, BEXD. BEZ, WAREFRZFXEAF B AFHE
KER, A ETEEEH R (Wang, 2019). FRHRED Bk H
K B AR A B R SUKE, Oxfam (2014) #H20x £ Efofng
REXXERAFHRLHONERARE, HFETL2RMEEF L
FEH, BRFERRRKENIE, KT, FARLIATIEEERF XF
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R D BORFF AR XS AR, R HEE T EHFRR
WA AnE TR A, R X AT ik B P X FRAF AR R
EHHAAFEFFERTREANT, BRENABEREXHFE LT
W, IMBEFLLEE TFENF I #HE (Gao & Shum, 2010) .
AHWNENRABFECENBBOALHE, TEREALEENR
HEHALFAEF2F X, & —NTFEH R AL

FELE, EFPXEAF BT ARBRUTELHEIES, RE
EEBREEEL0 KBNS, REFLE, AMETE, WEH
fi, BREZFOFIE, EREZFIET PR IZ 00T AL+ X H 8
1B, ¥4 FHEf034E 3 F1E (English as a lingua franca ) #{# JH 7] & _E
ST R i R A B AN RN EE R ARG E
JREESHITNGRIEE. F_ B RERENZRARAE®H
BRI E WENIE T BOR? 4 H IS ¥ DU 3E SXE 4 A8 ?
REZD0F Bk B HERR? AHMOETRAAMER? REFH
HERFEMELNELSBE S HED MR F TSN LM, REHNZ
17, ZMEFENKR, EERFIANRK. I THRREFRHE T
XEAE BT RERFETWARSE, RCKEIE A I
L, B -TEAEH R A U LR ESF L E.

—. REIESBORIES BRAEA

REEBZTHR, MEWE, WERN “HFEMEBK”, AXE
HFRAFLEEHR. FERMLIEEY, REEHARERNBERZ
—. REEBEFBREAFERRERGEMELY H. HMEHAHHX
., BTHRFAREEENAFEERACEBEY M LR F LN E
M, B—RERUFFMEMHFEZTAIAYL (Wang, 2015). K
MUK, BRIONE B HFFREETBORNHFRARIT — i
M. B BT T AR A, B A i R A I AR A T 4R B 3 R
BIERENE. AT, EXLTWHFED T, HHRIEREE 20 QA
TR, TOHMLREFELARFNELFAERLETNSAFER, X



LR ERE—FE TR EWREREETBRR. XMERESRBIEST K
% (overt and covert language policies ) I 77t o] f LB EHE, H2
FERBHEESERAFARSERRNREZ —. EIXGEHFH
RPE, REZFETRAMEEARE RS EN. &R EANE
ERFHEARZAETR, T BArREEMAFET T ANH
REEHENENER, EREHFRTHA.

TR ZHFFEBATHRNA, EMENEERZFAME. #FEE
NEBORE BiEHF A (monolingual pedagogy ) fn % & # F # 5,
( multilingual pedagogy ) MK = |6 % 4. 7£ 1950 £ 1960 X 1E
7% #1%7% (Grammar-Translation Approach) F 5 XX & # = # 4] ,
i 3 SR B A B IE B R X B BN IE BEAT T 0 R B A DAD
PR, HERUME TLEZFE (4%, 2010). 1960
1970 4-1% H # 3% (Direct Method ) B T & F B E %, REHF U
WAIAE, BREMFMNEFHGE NIE. FAEME ERNE HIEN
Ba, HWRFEFNRENE, EAHARNEEZHFHEA, 1980
Z 2000 F1X & friE (Communicative Language Teaching) & ¥ & J& &
HER, B RMESAE HF % (Task-Based Language Teaching ) H %%
B, A TR B RNES, BT R E NS ATIE
B (meaning negotiation), WH¥EFE T ZEHFHEKX. 2000 F18
EA, FCEFHFHNTEFERHRK, PXEREFAEREFA
MEGFERETFTHNAFTF, BFEHRTOLERRTHAREHR
FHEWNRER. AW, A+42F, RELHATRAFE—RARTH
R, MEAZFELHBANE, EFXE B HAFHARRTE
. A0 FHRANEFE MR E N EEERPA (monolingual
ideology ) » AN PUEH ¥ "B A ENILR X BFHER, PR BN
B AR K Z#E (ETHE, 1998; TRT, 2007)., HFEkK, “&F
WERE” ERBAFRER, AL FAB XA A, 1 E
TSR R F AT M, BMER) 2.

MERAFERBETLENAEZHFR, B EEEELGER
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B KA. Mfhi (1994) 8 K& A 5220 X 0 ¥ 77 ik 2 X
N CPAEHERY, FANFHREITIETEY, RIEAX 24 /) B3
X, WETAMEEXFEME, WA RFFEMEXEE#RITRER
Bo. WER. HEH (2004). KEE (2006) 534 3 33 st Kt
TR, AEERURKE R FHAERRT « LR LESH
W, REFE kA, REHNFENTE, THHTHEN
BH. " TN, AESEARGFAEEERLREW T, B
HIFAING F A4 08 5 LR A B HIE .

FEE, MERAFT” RFESET 1960 FROMEKR, HiEN
BEWN/NFAEVIRERAWEEIRFE S, DEE I E B 80 3% 30E
AEf. AT, EMERNNEXEZES, FANTEHERTLAES
. Johnson and Swain (1997) # ZHEER M B (overt support)
R TCR R NRKZ G B Z —, M A1A KN o e % ¥ DAGE 5 A B BEE
B WRE AR, R B —EF 3. BTR # R 6 E & OE
A, UERFARFRENEA, AT, EFRTEARFT/LTHEX
o, REALFHF LN, MRAZFR T AW E PR E IR F 4
VR Tz Ah, FFEARMEMEMAHTE (Cummins, 1998) .
Al AN, MEAAFERTZERRFEEEETTANFEREK
# (drop-out rate) , iR R FKF A 5 & ik LA 4 #1018 (teacher-cen-
tered ) . DL 40 iR # (transmission-oriented ) K £ R W HFEHE K.

=. WS ZEAEN

REBFBR-—BAURBRE B HIAROREZ—. KM
DLk, #FHAREHEMEBROSEERNREERHENRAR A
FEHFER (BESEETEMNE, RAFXHE T X HFE
) ML EHRFEX (BRER S EFER AR EENENEDY
HFEHER)., ATER, FOL B A EEHRFHTRAEREY TR
£ (Butzkamm, 2003 ; Levine, 2011) . [FBf, [ME40H %% T SLiEHHF
RN ERF N Y ENF A EERY FHFRMMER (Cook & Li,



2016; Lin, 2015; Turnbull & Dailey-O’Cain, 2009 ) . T —i&# ¥,

FeRl R AT AR E S, B EFERBEMNE, o E A O E A
&, RWRBRIH BRI LRI RKRE . LT, KX 5
P A T8 TR B B 2 A 2R A

3.1 BEHEER

BIEHFEN, AN R/ TENMEHF . TURAHF,
VA Stephen Krashen (1982) #7%1 Nt (Input Hypothesis) A 2 b %
. HE, MABRELEFZIFFEEEFEMANT LEEHIES (com-
prehensible input ) , X/ANFHAFHIE = 15692 H #1E. Krashen 1 7
JTAANFE CiH1” B EW, AR R L T SRR, T 488
W & % A V] FE AR N PR LR B K- P N B fule N E. RE
dodk, Cook (2001) #f Krashen BYH 4R T Fit, H AR A
TR FEERIZIES B G AZATHH Fo XA ALE. H K, Krashen
#H T ¥ (learning) 5 3% (acquisition) Z/4r. MR X HF = IE
EHF L VLRI o —MRIL, X IEZ Krashen T #y “¥ 37 W
B, MBRHEERBMBRR YA AR L EESLE, HlE—NES
AR T IER, FEHAFRBRFES. ®AER, BT “ad”
(output), VIR EEN “4 N, HEFEEETIIRY E TR
HE R R B AR DU AT T R RN E IR, AT, WRE
FAUANBE. INARABAT, FEAENRH 2T ERBRNER
R Rk, HZERF 4% 3 (Baker & Maclntyre, 2000 ) .

PEHAFFEAENAHENEERNEE, WFEFENIRAT
. —FHE. FIPABOREEZ AN TR R B F R REEG IEH
FHRA, NEWERSARENAFES, BENETULEFATRE
—AN “AEHWIE” WiIER, BAEMEEBRNENDE, AThe ¥ 4£
BRIBERFNE BT ‘M5 R4 . flim, xZ¥E (2012) kA
EXERFXREFERALFEREESTRIL, BFAE—FRAENIEL A
BEHRYE, RRFERARDERT XWI S, ERFEEGZ TN
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EEEH. ZATANORRE ER AT RN 2B HFANIES
W, 2REMAIEmREEE. FAE, BoERfRak (2011) T
RAHFHEN “HEFI. XUIR . HEFIANFLEEFEIF
TR E NIRRT EAE N B, TR F N 48 AL E
HIEHATE S . BURA (2016) ER EHEE “AXMUIFEHEF X
KFEINEIET.

BHEERU, IHNRAFZFHFEEHR LT REFNAMERD
(Wang, 2014): (1) BiERZ EFIWFTETHHEE; (2) ZEF
58EFI LR, RAFEFILTEYHENE, ZBFILFNHE
BEMNE; (3) REAWFAFERATE, FARCBA, HITREKTF
(4) RERFFEFEHEFE, FERSTARY; (5) FRAKEENH
FENEEKTAGHFELNT; (6) FARKRFRXH, HETH
XEBFERY; (7)) FXHEMARES T X (8) RAF L L+
XH A 2 F BB HIETRAF LS. BRI, FFRLIAT L HIT
EF Bl TEXRAAR, TRGMEFFIEF A WE, H8F AL
KETD, Mgz tasE T NRAKY, WERFEZETHATL2AF
X Fr# & (Wang & Kirkpatrick, 2012) .

3.2 ZEHEFHEN

ZEHRFEX, FERE “BMERFE . “FRRAHE, &
2 FH 2 #H (Sociocultural Theory ), /2 Vygotsky (1978)
#HH “dsmk X (Zone of Proximal Development) 5 “J&%4g”
( Scaffolding) WM&, YK ERXERAAFIRIARNEK,
—/NE “WHEKREER” (Level of Potential Development ) , Bl % A
WM AN E THRENNE, B 17 “ERRKLREKR” (Level of
Actual Development ) , Bl %4 A % 5T fEA 66 17 B9 M B Biil dism & &
R A EAFHFENES., FAEIRARRANXRAZHEN. HF
“WERRER WM., MERN, nRKEXRBAYEFTERED
BiAndesl, BFRRBE-NEGHN DA LBENER. TE B



I EREN B IR, BE CBER BHFAERSA
MAHRES . MEFENESRIRA, BEEZHRED. FENEE
BERFIERAEET X EFATRES “BR WHE, L FF4E
ERE BB HAT R, WERFERF LR LA
W15 = Fo AL FOIR AT SE IR A AR v, G SR A BRI A BEE AR,
FAG FAMIEMENIEENIE K, MEENIERIANREZ
TRO A EHENFER, BEXRAM IHERE NEHITRR. Rk
4, Cummins (1991) #FH B “IEZHKFEN” (linguistic interdepen-
dence ) K Cook (1995) &t “£iEfE 7 (multi-competence) 4 A
TEE BB 1B X AAARE R R T b T FF.
ZERFHENBARAR “EHLEH” (code-switching) . F A
WE EHERAERRFS X R TN, MRAFSB FARLE B
REGHMRFRFHBEME ), FIJ0N R ¥ & EE xR E R A
EZHRE HFE 0. McMillian 1 Turnbull (2009) i, “iE##
e 8L F” (optimal use of code-switching ) &6 1F 4 J& R & 3t 5 4
ty 4NE ¥ 3] . Wang & Kirkpatrick (2012) 3 it SZiE#F % & 3138 A 18 3 E
ERX_EREAAEESGE, B (1) miR#Ehe (2) REE
Hopgedn (3) AfFBEsihae. ERFOERBAEET, XMHHTE
FAEACE. AAEMERZMES FR#ATHBNAREHRA B
3E” (translanguaging ) ( Garcia & Li, 2014; Li, 2017 ). “AEiEHFE”,
BRHMEF ARSI EAET WRSAITHAE, 2B RS
EEFA, REARABETUER, T FEHRTEAT M5 s
IT#H ¥ A R (Wang, 2016 ) .
AHTRERFFAERLERERFHERNSE, FERFW
Ernesto Macaro (2001) $#H 7 “W A& Z4EZ” (continuum of per-
spectives ) : (1) & 4k 3037 (virtual position ) : = 4 & K i Fl 1& xt 4
EHFELRN, RELHARFIR R F INTE, PEXAFHTE
HAFE, Ff0F A N Z B 1 — DN 2h ey B B
(2) A3 (maximal position ) : & JH B 1E K FiE & B F oA
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EEEN, BRI E LT EERILER, R gELaHYF
BT E TR ERLT A %7 5 & BB KGR RE, R
ZIe B 7 ; (3) H L3 (optimal position): BFiE & & Jf 1E A £
ZIEF A, MRERE. HFRERIFEGBARARDE, HF
A 3T DAGE R A B S HEAT AR . TR AR T 6 R £ At
RAFEREFOEFREESTHSEFA (McMillan & Rivers, 2011;
Yang, 2016).

AT T RIRARRIE . R EE LR FIE T oA
FEAERREIET W R, B F X B R 0B R i &
TTHEE, EARERA P X B REF EEYNREIES K,
WHHMRERNERAABRAEFAFESENIENRR, FPXE
WERBZATEREMG. KX ERY : ARFRENTHX
EANE BT RENEFIET HAEE?

MU, REE SR

RFARBET —THARFED PR FTRAWR T X ZERE, &
WREITHFEAE 258 A, #JF 10 A, RERIHE S A, REEILZAW
WRAREREEELER, BERXFREELHTCREGTEN
DB EFFE, FEHRH T RAEEFRE. BRLGRG D HREFA
+, AAHLYHoMEREFALRAL, HHIZRENFZEBKEL
HfkZ . XtZn. BHEERZ TR, EXRMIIEREE
HiES. R FEAER) RFoELR, HAFABNTRAY
N, RRAMH A TR, T REFEERALE, EAERK
@)

KA LS BB (purposive sampling) A £ B4 %, ik
R AR M AR ERERRAFRAR. RFRRALE RRSH
T & (classroom ethnography ) , 77 B4 WY & 5 #F 7 15] AiLAE K #y
BEEE, NHRAN TR EAFEHE, AXNAZEGREFRH o
BTN AL . AR R SR E T A A A E (questionnaire



survey ) « & BN (focus-group interview ) . £ AH X B 3%
( semi-structured one-on-one interview ) 5 R % W E ( classroom obser-
vation) . #HHEUE T 2016 £ % 2017 F 7 ik, ARFERAT :

(1) HHRE: AEEEUNLRFENARNR, BRETTH
el TREEFERANFE, URMBAIATRATE X LEHFE
AW . B F AL R R 258 o El &, e A R 4 38 10, 1 F A&
KA 14.7%. [0 & FEIE.

(2) BRANEEB : N REFUFEANR, BFCHT
B FERFEREF NG F AR EFERE, F2rFEMAFEIEN
580, EF 16 0FEHEX T #E, BRIk 5 HHT/D
G R, F AR DL ST

(3) FEMA LRk . HREADA G HF o — (LR T
RE#RTTEBTR, WROBNETTRATARERLFEST AN
ANEE, BEABERFLEZFEXNSE. HF 3R LT
BHE o CH#AT. B L b Gy R E F Gy F XK 3L, F
XEEHF 74, AIANEF XE BT HFWNERN 1-6 F4%,
K21 . ZUHIREIKE NP X EIEH .

(4) RENLE LA UE T HA 7THFHE—%R, A
WHERBE R 2-3 A#4T, FERRFTRERRY 20 o9F. RE
MENEZENET TRBMEFAEZROREESEAETN, 3t
BEHMEFEEREMERFAREETSEANELR, ZTHHFR
RIAEXRF RN TEZA.

4.1 ZAERFREFESHWE

F A EERNFELFEANLENIELFR UM, EXERE
FIERERRIREEEMEH. EIEFFERALGATE, 97% ¥ A
X RTEY U R L R RBH R, AR TS, R IR L
W R LA 3t 7. R 34% M5 AR YA P R
BlE5hs, 95% NFAENARXHFERESRD T 1/3. EiEFH®
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FE, FEANEXAHEREFAE (97%) . HEhE O LH
A RBENA (92%) . BEE DHFKF (71%) . T+
XENE—HFEENAE, FABLEARA2E, A—F (49%)
FHEANRBEWRUR S XH#T, BT TRERATAE,
=¥ (51%) FARIARKTUEM, IRBEFEZFAFEERK
oA XKFER. TARNFEHEXTEOTAREEILN B ERITER
HF.

NG R, FARKTSEEBERMNOGEFE : Hkha+
XHFE, MAAAUEX EFHREEFEELTEL. BT IZRER
EERAMARFEAFERERE, ¥TFREEE TR ERTK
ER, MEXRES AT E R KT WL E RN FIHAAN
B, B, FABRBEIAMNLAREEMNENBEEZ R RE.
AN TLRAR —FANEIRIE, THREHME. ¥4 15532 “K
XTHFBNE, BRAONEEFXE, ROKKBZFEA, BEZR
MREGEINAEFFLFX, REE-NLMEETHRZANH
R, BABEMBN 208 FXAR ., W RITE T UG #EF T,
REOERRASBERET., ” Hk, FEANFEEF AN T KT EE
BA, HIRNREMNFAERTNES THEXMEZRTRNE . 4
fn, FAEA4TUE HIH BB SOKT R A, bk
FAELEERE., WRPXRBERS, XLFATRHLRE A RS L3 E
MR Y, KERTITETMATF T FXHRE. ” ¥4 10 13
“HEFELEL2URZ X, MIIARREAEHE O RN F Y EX
T, ERELEAM, WREFAEREARFX, BRI EL2EE——
MNFReE KFRERTLHAN, XEEIRK. ” F=, FHAEIRK
ATUARBEERER, FEZETURRRHRE L, BB AH
B, REBHRBEHRHAR. FEITAY “AFHRZECHZT, &
EHWEE, FREFERFBCEE, —REREFRFE, REL
4 7E Facebook Fitibthik. ” # W, ¥4 LAREN WESY X 2,
X T REE R R U BRSO, A DU Pl I 3 X 3 i A



HbE PR E S E U E R, WA IR BRR F %A
FH, MITAANRRNREF I QUMM R ETRLE THIE. ML
SR A RS, ITEERAR AR,

4.2 FFREFEWELE

A REEEHRANSERE NABRER” . A 1K
(J) BBy, 440 (C. Do F. 1) B & AT, 5147 (AL
B. E. G. H) BTHRMMA LS. BFNEREIERFHXALEL N,
ATHORAFERAEXHTF XHNER, T8 B FECHE R AT
FEFEAGEGE, FHLERANECHEXKTAETYHE DHHF
AP, HRNOMLBIFHFERAEXENBRAETEFABRE, 40K
E T RZR XA EAGE G T A 26620 3By, 5T
AANRBRIZUAEXHBANE, PXEEREST. HFHRT, A
DL JUAN B R A Bl 1L A5 R 0T

% —, TAHMAAR R L ERFN EFIARRMER,
BAER EER . FERER. Bk, FEE, BrA T4 A 8 R K
RFERENEEAZENLE, BAMNESETRIRGFIIES, @
MAFABEEMNREKEER N, MATANREFEEEEHE, ©
SHERE EMARX. =, ZWRAFAEERE LRRAY KL
1 G1E 5 2 1R (metalanguage ) FoiR N B AL DL, X VL@ 3t B B E
M., HMEMGERT, FAEEBARTUTAMER F CH M AR,
BlindTHT. EREZNELETE. TRERMELTES, BEEFAA
BRI T AR EEARANER, FEHHAAKENITLIES R fE
FF¥HIL, EWREARAX MW ER. FARTELDFERHHHIE
EAXTARAENERENRENIEF, AMF X EHFHNEHS
FEEHFENENTES R, floF AR E “EZ” o “ZH
WaRl, Aftoa “—m¥7 Bk “m¥7, 9B f1 A7 HAA
B, “FR fo R BE—HEF. $=, TSAUHAETE, REH
FEREMBBRES L. £HCHEE Y ENRAARIE T W EF
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RERFXHY, BABRRTREER, BEHRIAFENEST ANE
TR, RMHEREERGEAR R —&. F0, R
HFFEHARENBE RN, wEF ARY, EHORELE S
AR, HREE, MEXABFFEINELHEEEHAL. W%
MR, $E, #MERERE AR RNES, R HEE—
fr CEER T, WP s m RAVRT T ey &iRA, B3 T M 3%
XEFEFCEER, WA —EEXHREERIE. #HEFT, EFX
“ERFERANKRE SRS EHRROIH, AR
W, HOHRXENER/EBIA, MEXEFTEREFONF.

4.3 REFRENREFTWE S

REFEHAABWEEHFRAREN T HREHE TR
ABFHRE, WALREILT, WA IR 247 T 7% B 5% 087 8
MiEE. AN FERBSATER, 2ENERAFAWFEEEE
R, BAAXHFFERMERREAL, TR2FEFERRNX
B, MmN RENIFE. T, ATERFESLELUF
X BMEZRRA T XM, MEHAMBENER, HEL TR
EHROFIFINRE, Rt B AT A AR R 5
R T HERE, FWET) REGHE (8. KEHM LHEX
HMiFmptE, FENEHRROGEBE DRI TRFIESH, RIEE
F MR

4.4 REET HLEEARR
RENBERAHFEFEABENEEAGEESAL L. X
Frem s Sl 2 th 8, EXAEAERF AR ST HEITE
. HFREXURIEE. LR PEXRFAR, A URES &
AARBF AP, FEERRXHATEEBE, REAAFEE
K. #T— B F XEREREHAERIE, 0 “FILR7 R “iL
EILRT %, FEFERAT - LEKRGREAE, B RHREE



Aol CEH S R X, TE, #FERARENEX D ERLLEY £
HIEARAZE (ffl 40 OK? Right? % ). Ak It & A X 0iEE L
HIE AR, RMEE T HMEAmE. RENE K IH 6 H3E X
BABRA, RS M LEER TR E TR EHITIHEA X,
HERBREIBEABHNEN, FEH—TERALFHIOERT &
N, BUEBERFXENE BT HE RN L RET &
— 1517 K B bR X & #f R A 3 XK T H R FE (e.g. English for Chi-
nese Language Teachers ) , A3 A A1 BR 37 5% 4 7 fo gk % R

h. &k

AFRLIL, FEFHRHFNE BRSO REETHEETR
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Theories and Practices of Classroom Language Policy Research

in Chinese as Second Language Education

WANG, Danping

Abstract

This study explores the complexity of classroom language policy in the process of
developing and implementing a Chinese as a Second Language (CSL) course in
Hong Kong with a focus on the diverse attitudes of course developers, teachers and
students. It begins with a brief introduction of the current CSL education policies
for ethnic minorities in Hong Kong, followed by a critical review of the covert and
overt classroom language polices, and the theoretical foundations for ideologies
and practices behind the monolingual and multilingual pedagogies in CSL teaching
and learning. Taking an adult beginners’ CSL course as an example, this study has
collected both qualitative and quantitative data through questionnaire, focused-group
interview and one-on-one interview with course developers, teachers and students.
The study found that the key stakeholders of the course had different perspectives
towards classroom language policy, and different levels of needs of English as a
supporting medium. Findings of the study suggested that the monolingual pedagogy
failed to reflect the classroom reality. A one-size-fits-all immersion pedagogy is not
the ‘cure-all’ for ethnic minority students to become native speakers of Chinese
overnight. Policymakers in Hong Kong should respect the basic principles for
teaching and learning of Chinese a second language, and allocate more support for
teacher education. More research work is required to improve our understanding of

the complex relationships between and functions of L1 in L2 teaching.

Keywords: Chinese as a second language, classroom language policy, medium

of instruction, ethnic minority
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