$ETH/ DY B A K B e )
[34 Wi SR W 8 % ) B it e L

B, PUHTEE *

WE

BEE2AESEREHEE  REAMREEAEZNEEBGE BV N2
FRBAMS UBEE  RMMRE T2SEE) A TERETEL
H HIFEE o BEA N DB RIS M - HE/ DR ER ST
TR 24 =B R EREE TR o AU N B A N2
SRS  TEVUFERFARZCZER - BB 193 A 0 #ZHIDE 196 A -
AEEE 389 N o BEERME—F R B RIHRBIE RN o fEHI PR 2 HE o
HHELRIEATR A R 0 BRI AUE RIS HI S BEF A 0 S
PR R MR AR P E IR A 24 = 8 KBIFERE ) o 281 W7 thag
o BERISEAERARE NERGER) THEKE) THEME) =K
W& A A RS DO o ZRAM SR Hp H IR B — L bR S T PR ECGHE i i L
vl 0 8 T RE B R SR IS R O AR R o I FUAS SR AT RS R AR Bl s X
BEE  BEMEE R RIEHRSE -

Bt =B RBEEAET) FERISAE BIEEAKE HE
JIEEES

B BEHEREFEESEZ B4 EE | xliao@eduhk.hk ©

* R 0 BEE T KRB EEE S 0 BEEE | cixhzhu@polyu.eduhk o (RSGEFIEE)
AXRBEEAT GREEFEESEIIEE [rr/NE2 AR R o 28 ST 09 B PR AE BE B R - B R 95
(19YJC880122) H/r Al ©
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o HE

BEPENEEE N HEANTEMAABAEENEE - HE
AME » HAEA REHIBEIFERE S » A se PR st IR AT BT
HEEMEREE  HRBERMtEMms @ HEAMEAKENEE - T2
JE S R AR B A s U BASRAE T © = 8 RV B AERE /1 0 4SS
- BHE ~ Bl ERES] (Moir, Boyle, & Woolfson, 2020) @ E24
FRRERE ) B E E A EL ) o

AT B RIS R T R A B DRV EEME C R R R RA] o
[ 7 SR M AU 052 B EL SOGETHAE 2 & AT B R _E FE S RV EE AR o 10
B (PEIEESCGRIEES] Oh—2/h7%) ) BAMEZER TR &R EEE
I 0 FESCERRM B 2 A B AR N R AU B R SRS A 77 1% 0 W B L
A o) THEMEREE S ESA T EEENBRE  —Jm - M=
EEEBREPARBRBOAENR o H—77H > EMMAEEE LBRIRE
I o BERATRER) GRIZZREEE » 20020 H 54) o [ HEE
ZRFE TG TE H 40 PISA ~ PIRLS [AAR 77 B 1 22 4 7 F Bel sl ok i 1
BEJ] °

SAT v B AT RV EE R RIS B2 A A /D R A R BLAR TR - A
an o BEAAER B/ NIRRT E P ARSI AT 0 (BR2AE T'e
[EREERE ) FHEEGS) ERRBRAA NEEE (@EeE
2017) o [FIREHE & thgims - 7 o2 A S i B o R S 2 2 B PR N X
BESP97KF (Mullis, et al., 2017) ° Fith » A 20058 B SRS A9 2
2o DUE— SRR AN /1 0 FRIZ 2 &8 XA /1 h) 3
& o BIFE L& > ATAR AT B iR A ] B = S A 9 22 2 BE KA
5% (Ritchhart, Church, & Morrison, 2011) o ¥ffEZLfHE » HLIEATFT
DUNYERA: B ST R B R RIS I B R AR IR RIS RS
BB EAREE R DGR AR E RIS AR R E L
A o



(—) FEXBERE D

R EAERE S 0 AR R At AR M (Lewis & Smith,
1993) » B2—HEEEE A HAERETHESZR)  SEBEIRHE
A > FHEATBEEANH PR ERSFAAE (Halpern, 1998) ° Ennis (1993)
RAH T EHBEMEEHE BEEP BTN -~ &6 ~ HENERS
REJ] ©

R AR AR B 2 —(EEFEAY AR o BT EEFRFRNKH
FMTRRUR BT T RERGEE - AP —EEEROERE
(Kintsch, 1998)  fEE& EiE — B2 7 2L SRR E R - T2
R ~ fRRE s B S R - FEE -~ BIEERES) (WHTEE 0 2005) o
MRS » RVURERE AR 2 AH S B & 8 WHYRE /1 (Moir, Boyle,
& Woolfson, 2020) o KETMAEEMEE - M « B A FE AL
BE TR CHEHEBUEENTHEE  ZEIEA ~ BHEAVHEE
(Rapp et al., 2007) ©

mEHEEMEBOEN T XNEREMNAECEEAT =
JEXHERERRE ) > WTERAIFCERY RS (Silva & Cain, 2015) o [HHLE
T Bl o B AR RE D Y 38 R AIKER » = JE BE S AT RE TR/ N S AR
HEH o BRRNE/NE 13 FR—MEEFZ [B2ERFE] (Learn to
read) HIFEEL » BIEREREEARIBIFEET) - MBS - BEthET
M/ 4-6 FERAE TEEIFETEE 1 (Read to learn) FEER » ERGTE
R B R S B USRI, - IR S MIERAIEE /) (Chall, 1996) © ¥R
EAN TEREEFEE ) PRI S F RIS - A 2] A B
PORIEUEE S R RGFEERE - HIERAIA B ARV Z SRt #T IR (Allington &
Johnston, 2002) - FEEEDEFEERES)  FAIE =8 REERE T U
JVEATHT RS BX U2 B BEK o WIRAES [ B2 L F B I - iRl RE & O
FRFTEERY TPOME4RIE Y ) (Fourth grade slump) ¥1% (Chall, 1996) -
R LAl R BT RS2 AR 7R LR BRI 2| 1 BE A A (R & o
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FHEEN AT A B X BIB AL /1 0 Halpern (1998) Eakia 2
RS RARENIE - DU ENME R EHMEEERE - &
HHBAE A E ERERIEEZEEFE  (Brenner, 2009; Biancarosa &
Snow, 2006) ° 4FHYFEE BRI 15 E G0 B R SR 0 T SSAYEE
HHIREREAEHRI I (Pressley & Afflerbach, 1995; Tobia & Bonifacci,
2020) © National Reading Panel (2000) 2505 » B —feih /U % F
JR/NEPYELR L ERERA o (R > TR/ NI AREATRI RIS 22 0 4R
TP 2R B R RE /T 0 B RIAT HANEERY o

(=) Dol SR s A M B 3K

HERE -—REEER THEEEMA S ETHNBEEH
(Jimenez, Garcia, & Pearson, 1996) o RiERIS R FEHAEHA SEHBE
FEACREGE - DAY BRI AEEE (Huang & Chen, 2019) ©
A SR M — A AT 70 RS el SR IS A1 JTaB A1 SR IS i 8H (Chamot & Kupper,
1989) o FRFIKME —R A EZEEMEMNALRERGE @~ w5
A~ AFEEIN T - JTRBFITRNES 35 B DUTE BY A A A0 B s B Pk BE AT
P EHCHIREBEEATR » fladiEstE ~ B3RS -

RERBH 2N T EERRBGE2EE THERERE <t
MA]ERIERFEE S A (Paris & Paris, 2001) o @A AN/ DIRFFERHRE T
Rl vl TR S U2 S B s FE AR Y IE I AR (40 Rosenshine & Meister, 1994;
Rosenshine, Meister, & Chapman, 1996; Dreyer & Nel, 2003; Andreassen
& Briten, 2011; Moir, Boyle, & Woolfson, 2020) * {15 H & EE 2
A

Hi o FEBANKBHEABZ o AT DEZFREY THE
RZMEEE o 400 Pressley and Afflerbach (1995) 4845 H 100 2 fEAYED
RN BEHEMATTEMER A/ DEERK AT EIE A2 AR
FE K o FlUNSE BB SR Bl FE/N4H  (National Reading Panel, 2000) {4
£ 7 1975-2000 F T 500 3 BB E RIS 78 SRR - 3 8A Y SR IG
iR ERE - SEIDESANS - BIERE - BEME - WE - &1F



B3 BIRELME o Duke et al. (2011) 7RG 2 H )/ \TEA WAV E R
W& S RlZBEBE s BUST AN - BRER - BIEEEEAY S
AR BBAL S M > BERIER ~ MEME o BH{LIAY © Moir, Boyle,
& Woolfson (2020) & T CIHKRIE B AT/ NEE - A2 IS
KEw o BRI -~ B&AC ~ BIERME - M o MEFELL o A a0
AE [F] IF 202 B0 R SRS BT R RN ARG » ¥R AR K HURUR & B 4F
(Baker & Brown, 1984; Huff & Nietfeld, 2009) ©

BER o FERERBEAE R 2 A NREMEERE - ERNEE
B2 AR PIT B2 TR EE FH 21 SE R BRI E R © {51140 Williams et al. (2005)
BHUNBAESM T —HILEEEE) 1RIEE  MEIREHE
HI R EAEMERT » NEIS A BRI A B %ok g o SR/ N2 A IR EE
BB E B EFAYAE /7 o Van Keer (2004) 824 1R 25 5K &%
B/ DA E AT ER o Williams (2005) 45 Hi B8 SRS 22 B >
B TERR RS AR ISR BB 0 BRI 15 Hh 2 F BT s ORI o

HME 2 BEEREEHEEERNERCERIEZEER o R
M IE40 Duke et al. (2011) 5858 @ FFZ W 7R B MPLE SRR E(EIS A 0 45
AT o HE L [EMEBRAZAERE Oxford (1995) #1 Cohen
(2018) #5H1 » ANFESULEF & ~ AREIZEREA - 3 12 E R RE AR
MF - FEEEPRIRRES o

(=) BEwE SR B X I B b B SR B e

R % el 7B SR S R HAS RS > 20 JTRE 25 At Bl A R S U 2 U B
3l BARE A R AU B K o B T3S IR ZAMAE HEA T Be 5l TR IR 2 2 I i KA
HEIE B NAIE B (Almasi, 2003; Klingner et al., 2004; Ritchhart,
Church, & Morrison, 2011) o [A]f » Palincsar (1989, 1991) #$EH 41 £l
RARGF ARSI S BEE T » ZEERIRERRAE

ST AN BERS B ES S FEA = shlZE: (1) HE
#1275 (Reciprocal teaching) (Palincsar & Brown, 1984) o HEETE[H
IRFAE 2 ATER ~ BIE ~ WE -~ AN OB RE o —RASRETF
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= (Reid, 1988; Hacker & Tenent, 2002; Palincsar & Brown, 1984) :
Bl 52 50 40 18 B8 2 o A 5 A 4 ] JEE R L i PURE R R R IS - PR HF
Fill A 361 5 ) am 2 (n] 2 SRS SR B AR EL MBS ) 0 35 R ) B o PN A
B AR BIERNE ~ RIEAUE AR R ERATT K - 218 2455
EHEMEETHEOHAE - THHHEMEER  —RHZELE SN
Mo HAKERNEE TR EHMHEHBRARKE K24
ERT B R B AEIE KRG (McKeown et al., 2009) © (2) HiZf#
FE7% (Direct explanation) (Roehler & Duffy, 1984; Duffy & Roehler,
1989) o BB HZEAF » BEREERESRN —REAGEE =
B RNE o A E # A 24 fRREE AR ISR =0 EE@E  m
MEZRTEHRIBHIGER o B 7 2R B R # AR IF ~ (AR
G E RS CGPER ~ 77iK)  BEAFAARE 24 RMATF 2 A
BERVE G L ME N R E IS - (3) RIMNKIE# L (Transactional
strategy instruction) (Pressley, El-Dinary, et al., 1992) o ZfE# 27
ARCHEBERBNEERERIER @ MeEmEaEEZm2EnNFEE
TR BGEBLEEENRBIL MMEEEEEN (Pressley &
Fingeret, 2007) ° BTN A EE R HE P BRFE > HiEH
POfE E Z R Al (Brown, 2008) : AT ZH % 22 4 B (47 AU 38 # &1 /2 B
ERBNEHE BB EHEREENERE  HHE2AERRELE
FEER R ; BETEFEYE  AMBES4—-EEEEENER | &
B4 TR BEEEET SR (Interpretive discussion) ¥ SCAR/EREHK
Hag o

mEiE E_EHREEARAAFNSE > FROHEER T
£ b — SRR [RIHYFESK o {5140 T R A e Bl e SR IR R R
HERENRE I E24AEARKE » Br] AU IE & B E K
HEREMARNIET] GRS T RTEARAENSE . B 5T
H) o FFFRMEAEZEE  BEREREZENRTT WA
EHELREZENTE  BORKMAEMESEEELAMHENE
Koo (R - ARWFFE AR AN R B CREEE 0 BER] RN E



AR TRAE R HIER R - HBZAENE G E R R AEEA 777k -

Fo T BEMEAR A SRR FAIFEIE » Sailors 82 Price (2010) 78
R ZEMME R RTHR LT 2N BEGT [BE
B ARSI HE ) (Classroom-based support) * 4R AL REIFRE ~ HE[FE
AR PR RCEERE S (reflective feedback) UM IEAJEZE (Facilitate
conversations) ° 75 LG IEARBFFLHIEAL o

(P9) BFoEHE =

1 21 AW RIERIZ R AT > B BT EANR ARG S 2R R
MERHAZE  MeEtENTEERT —RIENEARENAS (R
R~ BREESE  1999) o U2 BIERE RS ERBA TR
AHEEMEITRERM - DB ZHAIFER (Tse, 2009; Zhu, Liao,
& Deng, 2016) ° fEHEA =T » AN DZEMEIEA 2 B2 RE KRS - A
# DU IE R 22 HE o

EHEE 2001 FH R SCGRESCE 0 58F TREEML 0 FEAIEEH
oI RREEEREEENTNRTFEAERE) o Bt FEXHEHE
RVEBUG 2 ARFE RN GRIZEEZET » 2002 0 2008  2017) © 3R
RERLUK » B/ NEEM T RARE R o FI4NEE A & s AR/ 2
BIZUNTYER A RIERNE - IS e ~ XE - ERE -~ FLa)
e WABREREE (BHDE - 08 BIATRR  2011) o MMH
PFFLE R S TR @R - 2ANEEER KT FRIZIECORK
BEHRE AR o (HiE L 3 E 2 [ BI R  E AR

MRPREORTHY PIRLS2016 A& (AR 1) @ 18 9 HEKIRH » HE(E
B &5 RIS R B2 2 BIBIRR 19K 0 A 4 THER IS Y BOR N B B
2GS i B AR HT AN Y LR B o B MR E R SCH I E
B Pl AR BR M B3R 0 (HI5R LR B R ER ~ LRIk
FT Bl o i A A R DU TR N SCE TR o 25 RTLAERAH » B SRR A SR IS HY
HEOKARES  HEIA LEEENE o
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2 10 25 Ml B v B A SRR ) BB SER BT AT (Mullis et al., 2017)

e FE R A SR S T | W | 2 | BUR
1. £ SIS A (Locate information within the text) 97% | 93% | 91% | 96%
2. PEH R EE EENA (Identify main ideas) 94% | 89% | 87% | 94%
3. R R B R B R SR B CHV R 91% | 91% | 82% | 95%

(Explain or support their understanding)

4. el B LAY (Compare reading with own experiences) | 78% 81% 76% | 83%
5. He#k ARTRE A M #1 4} (Compare with other things read) | 66% |  79% | 63% | 75%

6. TEHIS % Nk & 354 fY=E (Make predictions about 75% | 90% | 52% | 77%
what will happen next)

7. BRANA A HEGR (Make generalizations and draw 80% | 87% | 67% | 82%
inferences)

8. IR EISFI45HE (Describe text style or structure) 7% | 66% | 74% | 69%

9. HEEVEE I BEEL & 7] (Determine the author’s 79% 62% 76% | 66%

perspective or intention)

PrFEE et > RESHBERIEMAE & MG AR~ TR EMR
B WG RS R AE RS o BHBETRE R IR R SR
RIS o LIBBEFHIEI o ORI RIS R R 2 R8N BR
MET/FEER  SIRENEERS - RE2 B BRIIBATET RoRE#
Dz DL ERBERER (BIRIS ~ BRAESE » 2003) o TELLIEHL N » 40
ATRECREEMNEA] ~ B Rt BB RIS AT R — DA -

=~ BT

AT IREEEER (quasi-experiment) HFIEREN » FEEFEZE
EEAREH LRI BRI K EHIDE - ERENZ2EEE—FHREE
RSB E R - RETHANE i B 5l RIS B 2 AU B T S H B 824 = IR
FEZENTE o BRBESREENEMIEE » TMEF2RER
TEHZEETER EREE - R ASCE R &5 A AR AIBT5E (Design-
Based research) (Collins, Joseph, & Bielaczyc, 2004) ° 42 & HRARIX
A B BRI ARSI - AR TR EIE AN RE

1 e T R RIR AR - N2 S E R EE KT S



T ?

2. fERRZ T FER AR - /NURA B B IRLE B R RS & 4
REEIE 07

3. FAMAE S E A AR RIS AT ? AR BB R R E] TR
PRI 2

(—) WrEHR

AN AR AL NE S B R T o B /N BRI
@i HBE R RERIAHE] (banding) ' o 75224 ST AT BIRVERAE =
EHEE  MUSB2ARAEENARYE o EEF/NER/NEER » H
B~ BB/ IRYE » 2 BIEERIE (N=193) BdiZEH| BE
(N=196) ° A B EabE BRI AN BHRETA 389 A o 1% RIE %é
F 208 N ZHE179 N0 FA 2 ARG RERE o BRIIEE K
BBE NBFESREKR 2

%2 2HBRER

Hhtsh A ELUN i
A il 1 77
B Hr ot 1 74
C LA 2 73
D BE 2 64
E TR 3 54
F AR 3 47

(=) BeIwE SR 22
SERFFEE RN B B 2 MET B — F IR RIS R E R -
FEERIERE b BENER BB R INE A Z AT EE iR R - f

| RIBEACRIIR A RE » BEAESAE  2% = (8 A jtu%*%nu%ﬁiféﬁ'—ﬁ M R AR
ARMGE - RIMEERERR T E2 SR TEEEER
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RER PR (0 TEEFEY)) ) EWEIFRINVEE  ERIEAEH
BN & AR EIZ B AR TE ) (WA E B RIS B R TR RS
LA B2 EY)) 0 DGERAR B 2 G B B RS o MAEEHIEE
ar b BEMDURE R T S UET B R AR R EE TR B R TE )
RF o anfgER ~ EARRE ~ RES 0 WA RS NEBRILATBHIB R
i o RIESACH T MW7 MR R E - WML ARBHERIE AR B
TN B E RS AER] » RIL AT P BE £ IR ~ [EIEERS I8 R AR SRIS > B
BIF 5 B X R S P SRS B 4 R DUR (R SR T RYBNIAR » B BRDERY L
BER EHRERARR M ER R M TIERDERAE o

RSB RIER SN - REATE G EREAZNEENER  bT5U)
AHAG T 2 T AR SR o

1. BERWNE
KRR ERBAFERIAME S /NIERESRES (3B3) @ fi5E
HGEA] S ZHEE EREE  BEKEHE  g5EEY - 51EME o

23 VYA AR YN T B R

PR RIEER REGHAR

EEGER) | BERURERT-EEERNG T, WEEA, B, 85 | R (EE)
A, R EBETIA%E, 2EIMM—SERE, W M2
Mams< . EEIRAIERERE. BERx

Al

ZHEE |(HEmEAEER, UREEE. thmE. #EENRIE, EER A (HR)
pigi]
HEEWE | B, NERFENHERENE, BR RETE, BEAC A (GHE)
R RS
BE | MECANEECRELTERR, DU, ESSINQEIEN
FHE. AF)
HE#RY | HOERSEECHEY. TLES AN

HIEME |HOAESMELEE, THRYREEAEREEZ, WH% | TR
®REEC TEEMET) . THE T2/ FHRE,

BRIV EZ © (1) RO ES - EHA IR -
MEEME -~ s (PSR % BREEF (National Reading
Panel, 2000; Duke et al., 2011; Block & Duffy, 2008) o [F[f » sRAIH



B BLTEE ARG — A2 E - DUBEIRAGZ SR » £ LR+ B
BRI B IR M R T ab R RS 0 HALPYTE R aR KRR o (2) BE/N
VIR BEFTE o — 5 H  CNEFREESCERZEHER A )
(2008) $+¥55 —REXEFE R HRIR L THIRAETRAEE k BA M
HEERFEME  TREANFRREEM R EREEBEHETTE 0 g
AE > BIE > TEEMEE (RS GREBRE#E 2008 H
10) » [HIE > AR - R FRIEEN G LAERE - 5—77
H o FEEVNUEREAN EEETEE) BB 2EECERRE
HIFEY 22T > RILTR5 R B EE Y HISRES © (3) AEH & XAy A
METRE)  FTERI SRR 0 W ERE - IR FVE - BIEERET) -

2. FEE A

FEEMHERE 5| BT L PR E AR A

(1) HAEERE - AERBFEERBME  MERREZGEMRE
BT A ROB R - (e ERAERGE RS o

(2) BLeBETHEAT ERE - REZAZETWREH » 2B T
ERBE S EARIEE TR -

(3) XAMKIE o BRBIHE RIS IERZA & BEISCETHE &
FRBERR AP R EERS

(4) TTIEETE - BEMEHRAES - ZnhE0 Wds - /NMER
A R BRE/ NGRS 0 R E R A BN o

(5) RESIAMNL o JERZIEE A B RIS - s = R
FEAES) W HiER TEE) THR) - TEPE) ~ TAIE) FREST - It
Gb o B IR EARIR S AR BE S MR ~ s8N ~ S RIRE RN o sRIE AR
ERLERET) ~ BLERAG B E AR SRR

(6) HEER - HE AR AFRR: - (FEERREE - HEARE
TIERAVBLAR » Al AT — LR E SRR o EERRRE RIS HYBEAR » ATHS
HENNERIF AT ©

(7) FAFHEE o 7EA S| B B T B RS Y BRI BB B 2 AL
ER ~ PARES  BTER SRR o
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(8) B - Mm@ BASH B RIS EE - EES |1 ERAE
HETAMEFETEREEREAE - WERTFPERIBCREA  IAESEE -
RS EERE N B RAEES LR I BERIR (T » 2015) °

3. %ﬁmi%

RUMMAEE BRI BT A7/ NMES T RENHEL
1% o E%ﬂﬁtm ;

(1) EEAT : BAGF TIEY o 7/ NEBE BRI ZAT 2
BN GMBE LIS —R 0 BREY 3 /N o @G EENE5E
FHEIRYEAY  BRNTEEHE » 51 B AETB B IANT 7 TR E N E
K ORBRNERETT) o TR AR 2 TH B RIS A = B
% Bo | EHEMRIBAE R R AT ~ 8REH 8 - LIS HET AT i 208
FEHIR A o BHFe/NESRS T KHTFEFA) - A& TE SRS RT £% A Y
S2iRE > HEREMSE - KERERIVZMIFAIE TIETHPHEEAR
InasEE » BRI ©

(2) ERrp | HEER - BERAEEE o RIS 75/ NHEL
Eh M 1E L SRATR 2R BB A T 7T/ N BT T/ INE R I IR R (i — L it
B o Bl B2 INBEE T T/ INE AT AL R R o R REH S E R
WA > BPFE/NEATTE R E Eﬁ:gﬁﬁtf_ﬁﬁﬂ?ﬁﬁ%z/'\—i W TERRTR
MY EEMOERE  USEEMERERENE - BiEE Lm0 o
Fe/NE TR LB B BB HUAM N R B VB (R 0 FEORELENER AT
A AT T T RAETE B RO B RS RO AR o

(3) ERZ FBWZ<<<§§Z)<(;[L o WFFT/INBAERFFUETEIRUHA - B
— ARG BESERERERIIEM2I - § LEER
IMASERAN R 5 - BRI RISZR A Hir AR o

(=) BrsETH

1. B P

ol et R ARl R R S EE R A FE BB AT IR B s B AR /KCF - RTIRR AR
[ o RS 52 S 2 A B A RE 7 AU R o AT II AR I 29 56 P [R) — 1) Bl o



AIEE o IR EIE AR AR LY — 4 - Kt sC RSB rT DU AR
% o fhilEEa =RE 0 nAlE (EEEE) (Eif 0 4027%) ~ (—#&R
INGERH) (RUERCL v 284 ) F1 CREWETF) (BRAASC 1 359 %) o
BEREESAE2E HAE6E -HmEAESERWES 2K TH
MAESINERY o HA (1) BERE QB Hem ) (2) HEE (2
o FE105) ~(3) FHE Q4 Dk 4) BIE (17 #3
2) 0 WA 23 5 o LT E HTTINEIE © FASRENE (REFR
B4 A 2 E/NRZEN) Siam R E o R Tl B2 A EAY B
AR ] o BAETRAE 40 RN TERELEEE o AR EHZHEIAY Cronbach's
alpha [EEGE 5 FIZE 0.63 £1 0.69 * B EHAEE (Hair et al.,
2010) o

FEEATRITR I > 5T NE§IRHBI R EE 2 » WA
KREBIRE - DENAGEMMERITER 7 o MFAESFETEES
LSRN BARFEY EEXHE AR o BT —30
TG40 frEl B R IRy 0 BUS — BB A Al o — ARIET
DEEER 0.88 1 EEHAEIKF o

2. B REME

2 AT R AR SRS R DU T SRR
BRIERERENERBN o MERGCRSEERT REEI 24
EfIEHHRRE REEGHTELTEREXEREZAR? ] 0 TAR
/N HEBCRRNIERES o BT ERSAEE 14 NEFTET R
FeBSBRN—IE  Hi 1 RKREEAE 4 RREE o fiAIFZARY
Cronbach’s alpha {F£ 43 BII/& 0.73 #1 0.78 » RS IHEHE o

3. PR B R8s ek

HEMER R OB R B2 E RN e il — (E RS AR - B H ORI
SEEEE P EECENBRER - HETEANEAE
WARREERRD GiE (1) BRAEN - PIREEERE 7 BRI
ZR o (2) ATaRErAYTRENEESE R A 2 A BB BLER - (3) 14Kk
Ff ~ AREIEBINIEE - (4) REAZLEMHRIEAVIRE © (5) A&

d\

il
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HIBSFE SRS (4 T 24 B SORBI MR o (6) Z2A TR AEH IE A B vl
RN o 715 2818 77 [E 2 FRAR BRI el o TR s 2 52 ) AT B Sk 6 38 Y 2 A
FEER o HENAEE T 1-4 PEZEMENEE  HP 1 AREAFF
& 4 REFERFFE o Cronbach’s alpha EE 5 .72 » 2 & FEAY o

UEAh  BE— T RGBSR IS 2 B TR 1E T > T8
TR ERIEHANEERBETIIN o BRNFIKRL 30 778 o FEHF;
KEEE - (1) MBEEECCHETREZEZMEE? (2) B
HEEHIRERBYT ? RATE 2 (3) BTt Bel ol SR UG 2Lt 2 Y i KR 2
L ? AT LLANAT AR 2 (4) TR BB B RIS 2218 - AILUTE IR SR 1F
RTRSCE 2

(PY) o3

Hhm R BRMBARRE ~ RIEARAE ST AZ| SPSS24 7 » F
TEE—Z 04 o BR T O S BURR — B 1% WP figEseE o &
B EE IR T 2= 9T (repeated measures of MANOVA) F1 T
Bn o A i B B o SR IS 22 B B Y SO R BRI B B I ©
AT s EE S - GRS A AN A BB LG RMEEARE
7T o

W~ BEFER R

(—) BAmfER R 521

T I DE AN B B B 22 A A R 1R 1 AR 25 52 A IR — £ el o 2 A R el
B o fFRIRIRIINEK 4 - B LE > FABOAR RS > BRI
5375 5.14 5 0 BB % 6.96 73 o SR REER L RE A HIE H 2
HEERNEEEN AR 2EEEFENDIE -



2 4 : PRI PER I BRLALE T AR B p R B

AT B
T 5 1RERE T35 IR
EHIPE (N=186) 5.42 2.82 6.82 3.32
FERIE (N=183) 4.85 2.56 7.10 3.46
HET (N=369) 5.14 2.71 6.96 3.39

T B A RS i AR B

FEEEHEN T =B (Repeated-measure of ANOVA) #%
B PERIDEERIE SR AT ERATRIREER  FEFRERDY
Wilks” Lambda=.78, F(1, 367)=103.19, p<.001, #°=.22 - F[42%8 FEE/{
FERBANREAREEER o AR PEER AT R 122 B AF F &8
% > Wilks’ Lambda=.99, F(1, 367)=5.65, p<.05, n°=.02 » FHHHRIEH =2
S22 I E B B B BT R o A Y B R ANAIRY o

ERBPAETIEERATEINA EER » FRIMEE S BIETE
BERUE AT DB E AT B R D E R R AR A R o B
iR AIEE 2 E R BHINAESREE SRATH > p<001 ; FH
A ERTAI G AGEREE SR E RN HRIDERER 5.42 7
HEITE 4.85 70 E(1, 367)=4.16, p<.05, n”=.01 > T{EBHEIF » $i]
P E R ERI A RS 2 0 PRI R 6.82 70 BRI 7.1 70
Hh%w%apwsmme@%%E%ﬂméiﬁgﬁTﬂ%E‘
% BIEEMAE SR RAEIE R -

S

(=) EBRPESE A JE SR g 32 AL 75 e

T L E R 2 A EER AT R B F B RIS RIIB I - 2470
A TE B 5 B R TP RE 5 I AT T AT i R RS TR ER I o A5 R51TE
5o MRACE 0 BAEERARERN RSB EAIEEL 0 8
BEATHVAE T (B RS 2.93 » HERER 3.03 » p=.064>0.05 ° Y& LA TE
RESTEERATRIEMIFNAER  BREABEEED IR R
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AEA) ~ ERERACER - BERIRE =AM 0 p<.05 > MHEMAZESE - E
SRR DU BERE YRR - (EERRATRAVE BRI R
p>.05 ¢

5 0 FORE BRI AR I AR A B A SR R B (N=150)

T | BEEE t df Sig. (2-tailed)

1 EEGER) | ATE 3.07 0.71 -2.29 149 023
3l 3.26 0.76

2SR | A 3.06 0.90 0.51 149 612
3l 3.01 0.94

3.HEERE | ATl 2.54 0.95 0.68 149 499
1% 2.47 1.01

4. eS| mTl 2.77 1.06 -3.16 149 .002
3l 3.15 1.12

5. BHIEEY | Hidl 3.73 0.59 1.30 147 195
& 3.64 0.76

6. BIEME | mHl 2.39 1.04 222 149 028
& 2.64 1.06
ot AT 2.92 0.53

& 3.03 0.56 -1.87 147 064

V¢ S T T SR 6 P 2

(=) BETHRRE

TE G IERERIR B R E - RIMEEMNEBE L~ 24 2H
TEILE T H AT R o B ARERN AL [E] 28 ) B FE RIS 22 )ER -
6 2B T HAMTESE LR FE 5 MEREZE o (R B EIZANTESIH
B LR ER® S 973 M ko HAr» 1 M 4 HAYBK S » 2
3.5 MEE 3 ME 6 H LGS B 3.14 o« NBEKEERE T EZW0ER
(repeated measure of ANOVA) » ZENTEEETEEH LRSS AREEZ



B Wilks’ Lambda=.72, F(1, 23) =1.82, p>.05, ° =.28 ° %= L3R BAZ
REEFRE S B sE RIS 2R RV B K » MR P IGEE o

A% 6 ¢ FEEER LR KBRS (N=28)

REANE T 5 1EREE
1. S ERAR T, ARHEMIGRMAE | B S SRS AV EK, 3.50 0.58
2. PR RSB R AR AR 2 B BB AN B, 3.29 0.46
3R T RIRE. BRMEEBIRITEE, 3.14 0.45
4. BRE G (G A RIS R ER R, 3.50 0.64
5. PEH B AR SRS R T B2 A RS Y 22 3.32 0.72
6. E2A FRAANG RES I FH BE SR I 3.14 0.65
st 332 0.38
T~ w5t

WF7ERAA - 2022 R 3 SRS 2 2 (88 [ AU (Multifaceted) » iff H &
RIFRERNFF 258, (Brown, 2008; El-Dinary, 2002; Hilden & Pressley,
2007) ©

(—) PHWE SRS P22 21 A PR RE ) s 2

[Cl R IEfE — BRI AR T RERB SRR - HBE
B g N A R PR A BIE 22 A2 2 20 B K o Pl 5 Bl VR et B v o R R A
ERNHKERER  BATRKE- SRR TR BE  FTEES
J& R EME - BEATGE S RIEEE R NELHEEERER KR E (Moir,
Boyle, & Woolfson, 2020) ° {EZAliz sk » ZXAM .58 5 B sl SR I 2052
B A AR o D4 ZhlgER © THRAMEA R 6 B E /N TR ET SR E )
73 ME BT 7T 20 A0 Bl 5 SR IS RE S B & TARERIE » T H2AEH EREAE » M
BRI AE M MR T = 8 B RERE T o 1 Al R RV BB AEH B2 A
HEREFE B2 AERGEKT -

8 < YW 5T 45 H BY 3 ORI B AR 8 42 1 22 A 1 B AR B g KT
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(Block & Pressley, 2002; Pressley, 2006) o Aff%¢ A4S BB~ FiAYIFFT
ERZVER - It BE SRS TR EEH & REEE
B o frdE  BENE GREKEWR AT EESERA 5 XEE
BRI » RN —77 AR R E R A/ D AT 35 SR BE /T HIBNISR
55— 77 H AR A B TE B 2 s 2 A i O = sfaf o el (BiEES
2009) o MERREHLIKE  ANOEREAA [NER) EFHASRE
BOEZZ ARG (BETTHE ~ B ~ HURTEE » 2017) © B8R TRE &M
HIBER o FEULENE B s T2 & REES) ) AHEBEAIE
il o BE R TR 2RV IR NS AT LR 5K ~ i/ ~ 31fE - BIEEREIE
KA > e S ZENMBVRA - KIL el E— B2 AR 3R o

HRA/NYEATKEAN ERETRE ) NEEEER  HEERE
%~ BEEFNEZE T (Chall, 1996) @ BRESRISEEE R A IR B 4
NREEBESE - MIEMRIRA BT (Jacobs, 2002) © 241
TMthER > ZEHRIPIZ2EREASEICRIE — KA ES - &It
ST EE B R ARG N EM T R 0 ERREHEE
BERET o

(=) BRA: 3 BAE SR i e A

O EF R E T RS REE 2N EER R AR
o BEHREEKREAEA IR R AHBERES o SBEIGE CRH
F — 5 5 B B AHBL (1140 Williams et al., 2005; 2725 ~ FRAEED -
2003) @ FRERAAZATE 2 BRI R IR B AR VAR R B R E T
SIHEA o

BRI ERIESIHZBUBRI KN - A IAEIRGER) ~ BB
B4R E = HE B A RS - mHA = THR 0 R AR
[ o 25 —45 R AIREE N[ SRIG U TEBCUER A B o TEER /S A7 BUEM AT R
A S UBATRBRSBRNKIEE THEKER) » Ko 2 NEIGE
) (4D ER TEEME) QA @ REEES RS E KK
A ERERAR R B 0 T BRI REERAE DA MERER o 40 TIHERER ) 7R



{E BAGRAEE - mH5 A BIREA A TE BV B © XA F4 ERIE AL 15
HGER)) B TERERAEERE AR 7E - 2ARRE R » RIA
[EREH B RN » BIEEE —H M A ER B RERE 241K
HREfE] » HZRERGE - DIBCRAETE — RN TER o | D4 ZA
#TERME) R TR BSR4 A i e — L M T TH
B BT DUIRAE AR RURRR I RE 5 R 22 AR 1R A R B AR
FANZ o NESZECH —EEM  ZUERAE -

MR BRHLZERERANGERKRRE [ZHa%) 460
MEEERE) A o HERFIREER H2Has, M1 NERRE) #
REATERARBATECEREEERARE  BEWK - BN THE
EY)) o AR REEERZM—ERS 0 TREEARR - AT A
RIRHIRRANEEE - B E G B HENIE  BUS/NEERS
SRR IEF o RIS RIF I AR E ©

BEM R HEEFR2ERRFKSE R/ DEANE S (Van
Keer, 2004; Williams, 2005)  [Fift » BEMARAEBRGE TEZ M S
R PR - HRHARRUR AR AT DITERRRY ©

(=) BIRESRmEEER A

FIEMFLFRE = - AR T/ N AN RE 75 7% B A R A AT
ZOR o AEMHAE - WHAMBAEHRIERE > 2REERBAZE IS K
H)—EEZE R R o RIRAATESERTRIER - WS /NIE EEHE
KEYR B BEERTE 3 p DA b RIEZ G REEE AR - SlHAET
(R8s B CEARE IS THE R THE -

BT/ NeH HO B R A BB AT B AT Y 7 s A SRR B RE AR B AT Y B 3R
[IBAER - BERRERIIRE RZ SH KB - AR LR E
FIRET o PrakEt VB IRE) > AARE VIR A RVAE AR o pERESR AL
Toa B R BB RS o BIUNEAR F4 By THERRASER) #2
ChF P A EB MR TR EERE (EBAKRPLD &0 2ERZ
REFR U R R NI HIE 2 R 5540 E4 AR B C#R <
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NEH 757> o W E — R SR ARER I — S BRSO AR
H o eRAEZEE )  TEEARN IR R R ESR MR » (BEER
MR ORE D 2AENE BREMERNSTT ) o Sk AT K EEE
el v B B o RIS R Y — Lo R EEOR o ZUAMER s & [P
Bt AHE —LEFERE > EXREEEREGRXEERE —T » ROE
ERACR I EFIA 0 AT LIS R AT BT 2 4R T 22 BY Rl SR IS A #2
15, (B4)

HAtbT 7325 > AETE R RIS R P EER NS =2 A M E 77
M —EHRBM ARG > EEESEIMEETHE (Dewitz
et al., 2006; Deshler & Schumaker, 1993) ; — % AT ¥ SR HE LB SR B
R E N 77 A T A FR R EKIZ ) (Duffy, 1993; Almasi, 2003;
Klingner et al., 2004) ° TEAIFFLH » ZEMtL B THLER o« =3
KRB -

(1) ELUR RIS ELERAE ~ BB EUF - AR - B RIRR
AFBRXH BT - BT ESCHIERIENE] o 2 K BAFTHZEM - B
TCHEEMEBRESHZ T HEL S - (BEZMMRNB Ba) ~ BERK
g BEDUREAZ 7T EBYZHE o BI40 F4 =AML 0 TER ) B SRS R AE
BRI S B HERCEHAE R AR EY -

(2) Zrhm B RIS AU B AR KR A o T ER B RIS L R ek
ERHREEARSE o BEABVIRFMAESSE - ERME RISH
BEIRIBEARARARRA  DUBIERFIFRERBIRGAREE) (B4) ©
55 A EEMRITR 275 SR FT/ INERE A 3 2 BB+ o R Z A 58 4
BRI R R R LU AER (A4) o

(3) RREZHRE | RIBBRKE o EREameETHs
I TEEW I BRI o FIANEEAR C4 ZATM S EAE [HEK
Ba R THRBERNTENEE 07 ANOIFHEAEZHES > XY
HAOH R RE RBEETERT R RS2 ©

FefMad sy L ERNEER 2R B ERE - Gl SR AR 2R
A > BRI REERE I/ D BT AR R RIS A RSB A R - B8R



- MRFHEEERBEU LGB > — T E P EFREAET TR A
BRRAE ~ b LUT B R BB SRS VAR 55— T bt e
X RTREZR FI R i 8 2 A BRI RIS R BR K0 ~ BEEEM T 0 (HHET
TE T 0T S SR B B 2 SR AU R AR RN o

2~ > WF5E )R R BUZ R

FRNRATF -~ FREIFERZR  LRAREE—LFER o 55 » AR
FEUS S B B L2 AR B A~ BIGERIS R G ~ MR & Rk
F o BHEHMEBIE - MO EEEA T =ER - 2ENREE - BHE
ik BHEES  ORRINE Kb REZHFN CEZEZRERE
RIEHIRE - RATLATEAVAE SR L H BB IR AR 5 HR o &%
BABARIE - AEHEAT BRI RIS ZL 2 TN G IRIRIRIE B AR 182 ~ 22N
B — AR » B0 RE g B ARIERE , B 0 X
FEHII T T E AMFEE BATARS] 0 28 ] (F 5 KA HY I E AR 8 5% 5
R TE o @B - AFFAEE R AT K — LA BERAVER

ERHIBFFE4E R - Aléa/ NER S E R R EH IR EEN 2
% o IARIRIA 0 BRI B EZFYNBESZAN 158 XA
711 LA RIS B S EERARET o WLATHF7EE O & B LR
AR B ER A REAZEEH (Coyne et.al., 2009; Houtveen et al.,
2007) o ASEFRAFE R 2R N0 = B A S E B AR AR o REFHETT
M B AITE SRR 2 A RIRR R A% 4R 22 A2 B2 B Y B R SR IE » I AE BLAE L
SRR S HYIB I AR Bl o

TEF AR » BEHUEARRIEEHEE o —MR2K » ZEMZ
M AR IAREERNS BRI EZIE R EEE AR ERE
BEEZAREE I ERE £ (Chamot & Kupper, 1989; Pressley et al.,
1992) o TE/NZIEELR A » FA R AENE B Ml oI AR I 7T e
FIBENE REE N =IHRIRAGE » BIE DA - BIEMEMN TSRS
L FREAARYIK > BiEAEZRIRAIEHE -

TEERRACRR » AN/ DEEE T RN TEE A A RNEY (Hilden
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& Pressley, 2007) o ¥t » FETHIEHBLE - 40 5 B 06 oy I 8] Al o SR s
wEt AT EAERE T o BRI SCTRL B E R
RFAEAT o EAh > ZRBITFEAR H A B A SR M U2 B 7 IE RN AT s AT 2K
2S5 o

BEAL > HR IR AT S R Y B DR - AR BEm H R AT 2 (1)
[/ e B A P A SR I R S 3 TR B o R B AR AR SR ~ E AR B A RIS Ay
PREE o EFBE - BMBEMZENT I RR - BEARZHE
RIS AR o MR/ NP IR RIS R EE ; () »E
FlERE E R VI ERTRIBIAETES) ; (3) BAfR B B BR AT A (4 2R AU T
5 ; (4) BBIEATREL S A 2 E B R A N 5E -



2 7% 30K
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93-100 °
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To Promote Higher Level Reading Abilities:
The Implementation of Reading Strategy
Instruction and Its Effect

LIAO, Xian ZHU, Xinhua*

Abstract

It has long been recognized an important target to develop primary students’ higher-
level reading abilities, which is especially true for primary 4 students as they are
experiencing the transition from “learn to read” to “read to learn”. Although a large
abundant of research have been done on reading strategy, fewer research have focused
on its effect on higher level ability. This study has invited six local primary schools
to attend a quasi-experiment. Participants were a total of 389 primary 4 students from
these schools. Among them, 193 students were classified to experimental classes
for which a one-year long intervention of reading strategy instruction was provided,
while the remaining 196 students were classified to controlled classes without special
arrangement. The results showed that experimental students gained significant higher
improvement in reading comprehension performance compared to their controlled
counterparts, indicating the positive effect of reading strategy on developing students’
higher level ability. However, it has also been found that only three out of six taught
reading strategy were applied more frequently than before, i.e., selecting sentences,
integrating prior experience and self-questioning. Besides, teachers’ concerns were
also raised. These suggested the complexity in teaching reading strategy. Nevertheless,
findings of this study could be referred to when planning lessons and designing

teacher professional development programs in further study.
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